TIPS DRAWN FROM PILOT COLLEGES’ EXPERIENCES
These tips describing what colleges felt worked well and what they’d do “next time” are drawn from 12 pilot college phone interviews and 29 online survey responses. Nearly all interviews included the CIO, one also included a CSSO, and three interviews included faculty. Survey responses represent eight colleges; 15 of the 29 survey responses were from faculty.
· Start now!  Lack of time was a major hurdle for all the pilots.  Colleges will now have twice as long (almost two semesters rather than one) to complete the self-assessment.  However, we would still advise you to “start now”.  Do not have larger groups meet more frequently than every two weeks as participants need time to reflect and gather information between meetings.

· If possible, use an existing committee or other existing structure for the bulk of the self-assessment discussions.  Alternately, consider a “retreat” approach to “get away from campus” in order to spend significant time discussing complex issues.  In either case, have all the key players there.  At least one college provided flex credit to faculty who participated.  A few provided food.  
· Colleges who were most satisfied with the self-assessment process had visible support from college leadership and substantial participation of faculty.  Consider asking key department chairs (English, ESL, mathematics, counseling, learning assistance) to recommend 2-4 faculty members for participation.  Most colleges tried to get as many faculty involved as possible.

· When gathering participants, consider how commitments to other major college projects may impinge on the time participants can give to the self-assessment.  If possible, find ways to create synergy between projects.  Pilot colleges were divided about which was more important for participants to have: energy or experience.
· Review accreditation-related and other college documents which may be useful for the self-assessment.  Do not “reinvent the wheel” or replicate work.  When possible, build on what you already have.  Example: One pilot college was preparing for an accreditation review cycle and therefore starting a revision of both their Educational Master Plan and Strategic Plan.  When possible, they plan to integrate items from the basic skills self-assessment planning matrices into these to institutional plans.  One of the challenges that has already emerged is the need to separate what is specifically being done in basic skills from broader institutional initiatives.  So, for example, in the initial consideration of staff development, there was a perception that the college is particularly strong in staff development.  However, once they looked at staff development that focused on basic skills, they found that they did not do a very good job of providing staff development in the basic skills area.

· CRITICAL.  Have leaders who are well versed in literature review.  One suggestion is to “task” committee members with responsibility for being versed in the literature review--ideally have several experts for each area.  The literature review was used by most of the pilots to provide context, create a common framework and provide legitimacy for the self-assessment process.
· Consider the use of a separate, initial process such as preceding departmental meetings to document “existing practices”.  A focus group approach may also work, but it may be more difficult to get participants.

· In order to keep focus, ask new participants to review the working definition of “basic skills” on page 13 of the Basic Skills as a Foundation… publication.  For the purposes of the self-assessment, the terms “basic skills” and “developmental education” are used interchangeably.  

· Fostering cross-college dialogue is a primary purpose of and benefit from the self-assessment process.  It is important for leadership and participants to remain open to the discussion of ideas—particularly those drawn from the 26 effective practices presented in the literature review.
· There can be a tendency for participants to respond to each item with, “Oh, we do that.”  Moreover, it is difficult to get people to thoroughly read and comprehend the lit review prior to engaging in the process.  Therefore, at least two colleges started with the self-assessment items, allowed participants to express their ideas, then sent participants back to the literature review for verification or revision of their assessment.  This process allowed the colleges to focus more specifically on the practice or strategy. 
· The self-assessment will help you develop an action plan.  Keep the overall picture in mind; don’t get bogged down in lots of details which can be attended to later.

· Remember that the self-assessment tool is an internal document
.  Use the tool in the ways most helpful to your college.  As one survey respondent put it, do not “slavishly” follow the self-assessment tool.  “I think that it can become distracting to try and fill in each of these boxes.  It seems to me that it's less of a priority that we respond to every "best practice," and more important that we identify some practices that we want to pursue [based upon the literature review] and discuss how to proceed.”  

· Decide ahead of time how to handle complaints such as “we cannot make assessment mandatory” or “we don’t have the money to do xyz”.  Bad attitudes are contagious (so are good attitudes!)   Sometimes people need time to vent; at the same time, avoid too much self-congratulation or immediately jumping into enthusiastic “spending mode”.  Set a productive and optimistic (yet realistic) tone.  Focus on what can be done.

· Plan ahead on how to include non-developmental education faculty in the self-assessment process.  You may have to occasionally remind them that we all serve students with developmental education needs.

· There is a learning curve to consider when sequencing the strands.  At least one pilot college felt very clear that it was important to tackle the Instructional Practices strand after participants were comfortable using and relying on the literature review.

· Other tools to facilitate and focus discussions include handouts with definitions and literature review key points.  These are especially helpful if there are “newbies” at each meeting—so valuable time is not spent orienting them.

· Facilitators should be experienced and should not “hold the marker” (i.e. use note takers for flip charts).  One college used a clicker approach to ascertain the level of agreement on various items, then further discussed items for which there was not yet agreement.  Another college hung “blow ups” of the self-assessment pages in order to keep discussions focused.

· “Repetition” may arise as working groups come up with similar ideas (e.g., “we need a developmental education coordinator”).  You can take the view that this is positive as it confirms the desired direction of the college.  Realize that having more small work groups (e.g., doing separate breakout groups for each effective practice) will “spread the work” but will also increase the amount of repetition.

· After ideas are generated, consider using a smaller group to organize them into “themes” in order to complete the planning matrices.  It is difficult for a larger group to discuss budget implications.  

· Use the support of other colleges in the CCC system.  One college used a visiting team which they found quite helpful.  Other colleges wish they had communicated more with sister institutions.

· Include a researcher to assist the self-assessment process in interpreting the available research--not as a source of blame or bad news, but as a tool for understanding institutional effectiveness.

�  Except the planning matrices / action plans, which must be submitted to the system office.





�Moved from end to here.
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