
Classroom Assessment Techniques Appropriate for the Basic Skills Classroom 
	Name
	Purpose
	Brief Description
	Turning the CAT into data
	Example

	Focused Listing
	To assess prior knowledge or recall of a particular concept (II.7.2)
	Select a word or phrase that is the focus of a particular lesson.  Tell the students to make a list of related terms that are important to understanding the topic.  You may set a time limit or limit the number of items to be listed 
	To tally the results, group the students’ answers into “related” / “unrelated” OR “appropriate” / “inappropriate.”
	At the beginning of this presentation, I had participants list terms associated with the concept of “assessment.”  

	Memory Matrix
	To assess recall and understanding (II.7.5)
	Make a two-dimensional diagram in which the row and column headings are general categories or concepts, and the cells within are left empty for the students to list particular examples.
	Tally the correct and incorrect items, then look for patterns of correct and incorrect answers.
	In an ESL listening/speaking course, the students filled out a memory matrix of the consonants of English.  (see below)

	Minute Paper
	To assess recall of important concepts and self-assess understanding

(II.7.6)
	In a short period of time (usually at the end of class), ask students to respond to the following questions: “What is the most important thing you learned during this class?” AND “What important question remains unanswered?”  You may also ask students to answer only one of the above questions.
	Make note of any useful responses and respond to them in class.  
	----

	Muddiest point
	To self-assess understanding  (II.7.7)
	Very similar to the “minute paper.”  Ask students to write a quick response to the question: “What was the muddiest point in ____________?”  The focus may be a lecture, a discussion, a homework assignment, a play, a film, a reading, etc.  
	Make note of any useful responses and respond to them in class.  
	----

	Categorizing Grid
	To assess recall and understanding (II.7.8)
	Come up with a few categories and some examples from the class.  Then have the students group the examples into the categories.  Make sure the examples clearly fit into one of the categories.
	Tally correct and incorrect answers and look for patterns among correct and incorrect answers.
	In a reading classroom, from a list of vocabulary words, the instructor asked the students to group the words into nouns, verbs, adjectives, and adverbs.


	Name
	Purpose
	Brief Description
	Turning the CAT into data
	Example

	Defining Features Matrix
	To assess recall and understanding of important concepts (II.7.9)
	Take two important concepts and list the defining features of these concepts.  Then have the students use “+” or “-“ notation to denote what characteristics the concepts have and don’t have. 
	Tally correct and incorrect answers and look for patterns among correct and incorrect answers.
	In a writing classroom, the students were asked to fill out a defining features matrix for different kinds of paragraphs. (See below)

	Pro-Con Grid
	To assess skill at analyzing pros and cons, costs and benefits, or advantages and disadvantages of some issue (II.7.10)
	Take a controversial issue from a reading or class discussion (e.g. abortion) and ask students to list the pros and cons of giving women the right to choose to have an abortion or not.  You might want to limit the number of pros and cons (say, three each).  
	List students’ answers and do a frequency count.  Which points are most often mentioned?  Have they omitted some important points?  Do you agree with their responses?  Report out the results to the class.
	“To first-year students reading Shakespeare’s Hamlet: Imagine that you are Hamlet, the day after the encounter with your father’s ghost.  Make a list of pros and cons of murdering your stepfather, Claudius. (Three pros and three cons will be enough.)” (Angelo and Cross, 1993). 

	Content, Form, and Function Outlines
	To assess skill at analyzing information (II.7.11)
	Have students make a grid (or provide a grid) with column headings “Content (what?)” “Form (How?)” and “Function (Why?)?  Then have them analyze the content, form, and function of various concepts.
	Keep a running tally of trouble spots.
	In a developmental math class, have students fill out a content, form, and function grid on  various mathematical symbols or formulas.

	One-sentence summary
	To assess skill at concisely summarizing information (II.8.13)
	Have students answer the questions: “who?,” “does what?” “to what or whom?” “when?”, “where?”, “how?”, “why?” and then write the answer in the form of one sentence.
	Draw slash marks between elements in the sentences, separating the responses into the original questions (i.e. “who?”, “does what?”, etc.). For student feedback, place a check-plus, check, or check-minus above each element.  Then keep a tally of great, correct, and incorrect responses and patterns.
	In an English or ESL class, the students read a story and then try to summarize the story in one sentence.

	Name
	Purpose
	Brief Description
	Turning the CAT into data
	Example

	Word Journal
	To assess deep understanding and creativity in summarizing reading (II.7.14)
	First, students summarize a text in a single word.  Then, students write a paragraph explaining why they chose that word to summarize the text.
	Come up with your own words; then keep track of the words the students used.  Then, keep track of types of responses, and choose a few to share with the class.
	-------

	Annotated Portfolios
	To assess students’ skill in explaining their creative work in relation to course goals and content (II.7.18)
	Have students choose a few examples of their work during the semester.  Then, they write about how these examples show their development in applying class concepts, solving problems, and increasing their skill.  
	Try to come up with a rubric as to how you will rank the responses.  Then, read the responses, rank them, and take notes about common problems / difficulties you found.
	In a developmental writing class, students were asked to choose three writing samples from the semester and write an essay about how they developed as a writer, using specific examples from their writing to support their assertions. 

	Problem Recognition Tasks (similar method: What’s the Principle?)
	To assess students’ recognition of problem types (II.7.19)  (To assess students’ ability to apply principles to solve problems)
	Give students a few examples of common problem types.  The students’ task is to recognize and identify the particular type of problem each example represents (identify the principle used to solve the problem). 
	Tally correct and incorrect responses.
	In a math class, give students example problems and ask them to name the problem type (identify the principle used to solve the problem).  

	Directed Paraphrasing
	To assess students’ understanding of an important concept and ability to recall and restate it (II.7.23)
	Give the students a question which asks them to paraphrase an important idea or concept from the course
	Divide responses into “confused,” “minimal,” “adequate,” and “excellent.” 
	In a math course, ask students to paraphrase a concept that you just covered in class.

	Student-Generated Test Questions
	To assess what students consider as the most important material and expectations (II.7.25)
	Ask students to make a quiz or test questions on material covered in the course
	Look at the types of questions students pose and the range of topics.  Look for relevance and clarity.  

	In a reading course, ask students to make a vocabulary quiz.  Or in a math course, ask students to write their own test questions.

	Name
	Purpose
	Brief Description
	Turning the CAT into data
	Example

	Double-Entry Journal
	To assess student attitudes about a text (II.7.29)
	Ask students to note several passages or some important points from a reading on the left side of the page; then on the right side, respond to the text.
	Look for commonalities among passages / ideas chosen and responses.
	In a reading or writing course, ask students to complete a double entry journal.

	Self-

Confidence Surveys
	To assess students’ attitudes about their own skills (II.7.32)
	Come up with a survey that lists several skills important to the course; ask students to rate their self-confidence in accomplishing the tasks. 
	Tally and average the answers to get an idea of students’ self-confidence as a group.
	See below for a self-confidence survey for a reading course in ESL.

	Productive Study-Time Logs
	To assess and let students assess how they spend their time and how much time is required to study (II.7.37)
	Prepare a log form and ask students to use it for a few days.  Let students know exactly what to include and what not to include in their study logs.  
	Calculate the averages—per category and total.
	Create a log form that divides days into half-hour increments.  Have students put a number in each space based on how productive they were during the half-hour increments and/or what kind of study activity they were doing.


Memory Matrix in ESL: 

	
	stop
	continuant
	stop-continuant
	nasal

	lips pressed together
	b, p
	
	
	m

	top teeth against bottom lip
	
	f, v

	
	

	tongue between teeth
	
	
	
	

	tongue touching or close to gum ridge
	
	
	
	

	back of tongue against soft palate
	
	
	
	

	no point of articulation / semi-vowel
	
	
	
	


Defining Features Matrix:

	
	Introduction
	Conclusion
	Body Paragraph

	Starts with a topic sentence
	-
	-
	+

	Introduces the reader to the topic being discussed in the essay
	+
	-
	-

	Restates the main points of the essay
	-
	+
	-

	Contains a thesis statement at the end of the paragraph
	+
	-
	-

	…
	
	
	

	
	
	
	


Self-Confidence Survey in ESL






This survey is to help the instructor understand your level of confidence in your reading skills.  Rather than thinking about your reading ability in general, please indicate how confident you feel about your ability to do the various kinds of tasks listed below. 

Kinds of tasks




Self-Confidence in Your Ability to Do Them

	1. Use an English-English dictionary
	None
	Low
	Medium
	High

	2. As you read, find the meaning of new words without looking in a dictionary
	None
	Low
	Medium
	High

	3. Answer questions about a reading which ask you to find specific details
	None
	Low
	Medium
	High

	4. Write a summary of a reading
	None
	Low
	Medium
	High

	5. Answer questions about a reading that ask you to think about the general meaning of the text
	None
	Low
	Medium
	High

	6. Write about your opinion of a reading
	None
	Low
	Medium
	High

	7. Read a long passage or whole book
	None
	Low
	Medium
	High

	8. Read an article and answer questions in a limited time
	None
	Low
	Medium
	High
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