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Chapter Two

Planning for Success and Developing a Culture of Inquiry
Effectively addressing basic skills will not work if your college simply directs its attention to the latest pedagogical fad or scrambles to meet the minimum requirements of another new initiative. The greatest problem with developmental education for many colleges is the lack of a coordinated, focused, and systematic effort. A review of the literature on basic skills (Center for Student Success, 2007) makes it clear that truly improving student success throughout the entire institution requires cooperation; budget resourcing and planning that genuinely arises from the college mission. Programs with clearly specified goals and objectives driven by an overarching philosophy for basic skills are the most effective (Center for Student Success, p. 14-16). In a similar effort, recent studies regarding student learning outcomes and assessment have shown that college efforts are more effective when coordinated and directed by a faculty member, such as a Student Learning Outcomes (SLO) Coordinator (ASCCC, 2007). This creates a faculty driven effort, rather than something imposed from the top down. It stands to reason that this would apply to basic skills as well. As a result, many colleges have used basic skills funding to identify a basic skills coordinator that reaches across student services and instruction to implement and prioritize college-wide basic skills success strategies. You can read more about this in Chapter 18 of this handbook.  

The State of Basic Skills Instruction in California Community Colleges related how Los Medanos College conducted extensive research into effective approaches to basic skills instruction and concluded that the college had to rethink its methodology, moving away from “identifying students as under-prepared,” and suggested 

“that it is the institution which is under-prepared to address the many individual needs of the wide variety of students over the course of their entire college career. Such a comprehensive approach essentially leads to a restructuring of the entire college to provide greater integration of student services and instruction. And, it posits the entire curriculum as in need of linkage with developmental courses.” (ASCCC, 2000, p. 16)

As an individual faculty member, student services provider or administrator, you might be saying, “But what does this have to do with me?  I’m only one individual. I don’t run the college.”   But you are an important member of the college community with direct experience serving students with basic skills needs. Your input and perspective are badly needed as your school embarks on plans for building a structure to serve students with basic skills needs and to help them achieve their academic dreams. It is important to show the architectural plans for the entire structure so that you have an overview of all that goes into the blueprints to construct a framework for success. Though you may be holding a hammer in your hand, concerned with the construction of your particular room or wing of the building, it’s important to gain a sense of the whole. The entire college team must contribute to and understand the general plans. The key is integration of the nuts and bolts, with all stake holders working to erect the same structure. Creating a culture of inquiry, where the entire campus is interested in answering questions about student learning and success and then making improvements based on what is discovered is another key element of the blueprint. This is a paradigm shift – all aimed toward building a better building to serve students with basic skills needs. So what does that construction require and what can you do? 

  Let’s Start with a Short Quiz


What kind of data do individual colleges have that can help them improve basic skills success rates?
Student Success Data at the California Community College Chancellor’s website, such as the Accountability Report for Community Colleges (ARCC). 
Student Equity data, at the California Community College Chancellor’s MIS datamart website and in their local Student Equity Plans (SEP). 
Data included in the previous three years’ Basic Skills Action Plans
Local institutional research data on course and program success, including data reported for Extended Opportunity Programs and Services (EOPS) and Disabled Students Programs and Services (DSPS). 
All of the above. 


How should a college examine this data to produce institutional change?
This data should be examined and used in faculty, staff and administrators evaluations. 
The data should be restricted to the departments or programs that generated the data. 
Faculty should refrain from examining the data with administrators in the same room. 
Only the institutional researcher should analyze and distribute the data. 
The college should assume a posture of institutional learning, using the data to examine practices and improve areas that are mutually identified. 


What are the characteristics of a college that is an organizational learner?
Maintains a scholarly approach to questions and problems, not personal. 
Approaches campus challenges as learners, not experts. 
Develops a culture of evidence-based decision making. 
Makes connections across and throughout the college, recognizing and rewarding learners. 
All of the above. 

Closing the achievement gap for students with basic skills needs cited in Chapter 1 of this handbook requires
Changing our curriculum. 
Creating stricter entrance requirements for community colleges. 
Developing a lement of the blueprins to basic skills instruction they need to succeed.  Now the  culture of inquiry with evidence-based analysis of appropriate interventions. 
Applying prerequisites to all courses. 
Counseling and other matriculation services for all students. 

In reality, can colleges use student equity data, ARCC data, and institutional research to make improvements in their basic skills education? 
You can not use these data to improve basic skills education. 
Many colleges are presently using these data and at different stages of providing evidence of improvement. 
No college successfully used data to improve yet. 
Some colleges are in the process of examining data to provide evidence of improvement. 
The only reason colleges even look at the data is because it is part of the equity plan and ARCC data. 
 (*For answers to the quiz read on through the chapter and then check out the key in Appendix 1)

Creating a Culture of Learning and Inquiry on Your Campus
At first glance, the information, strategies and techniques presented in this handbook and especially this chapter may seem daunting, but don’t let that stop you from taking on the challenge of creating measurable change in the lives of our students. And fear not!  Managing information overload is part of the learning process. 

You are probably asking yourself many questions. How do I reach students with basic skills needs? How do I make sure that I am presenting the course material in a manner that meets the varied and culturally diverse needs of our students?  How do I know whether the students are learning? How do I change to become a better instructor?  These are all valid questions and are good to pose at the beginning stages of implementing the Basic Skills Initiative (BSI) planning at your particular college in response to the needs of your student population and your unique campus culture. 

Over the past decade, the way in which community colleges examine and measure student success has shifted dramatically. Specifically, the focus has moved away from examining methods of “teaching” and towards exploring the process of student “learning”.  
Powered in part by the changes in the Accrediting Commission for Community and Junior Colleges (ACCJC) Accreditation Standards that now make the identification and assessment of student learning outcomes a priority, California community colleges are taking measurable steps to establish learning outcomes at the course, program and general education levels. Moreover, we are developing wide-ranging methods to assess learning and are examining the results and making changes to improve further learning. We are “closing the loop” as they say. What are the student learning outcomes for your basic skills program and courses? How are the outcomes leading you to improve the course success and final outcomes of the basic skills program? If you need a little guidance on student learning outcomes and assessment, take a look at Chapter 15. However, most of the chapters in this handbook provide specific examples of SLO assessment that can be used in courses and some also include examples of overall program SLO assessment. 

The important aspect of the SLO assessment cycle is using the assessment data to learn and improve the courses and programs. It places faculty, administrators and staff in a learning mind-set. But what about a community college as a whole? Does a community college as a body “learn” or is it only the individuals within the college who learn? And if a community college learns, what does the learning look like and how do we convert this learning into change - change that positively impacts our students? Can we affect change that can improve the basic skills success rates we saw in Chapter 1 of this handbook and address societal needs for an educated workforce?

These questions are all part of creating a “culture of inquiry,” a culture of asking questions. The questions we ask are sometimes more important than the answers we reach. 

Organizational Learning
Community colleges do learn, and as learners, the institutions gather information, take steps, make mistakes, change their behaviors and start the process all over again. Experts in the field call the process by which a college learns “organizational learning” (Kezar, 2005, Chapter 1). A learning organization is a community that fosters a culture of learning for all its members and ensures that the learning of the individuals within the group contributes to the learning of the institution as a whole (Huber, 1991, p.88-115). Organizational learning takes place when the community college begins to ask questions, gather evidence, examine the data and then uses this information to make changes to improve its outcomes. 

Researchers have found some critical features of learning organizations (Lieberman, 2005, pp. 87-98). In particular, a college as an effective organizational learner:
Maintains a scholarly approach to the questions and problems that the institution faces;
Approaches the campus problems as learners and not as experts;
Develops a culture of evidence that drives decision-making;
Links the organizational learning to the college’s mission;
Makes connections throughout the college and not just as individual units (e. g. , faculty, administration); and
Recognizes and rewards the college’s efforts to become a “learner.”
Organizational learning at the college level is advanced at a campus when three conditions exist (Bauman, 2005, pp. 23-56). First, colleges must be willing to gather new knowledge about an issue. New knowledge about a problem generates new ideas and new possibilities for addressing the problem. This handbook provides a variety of novel pedagogies and teaching methods and strategies that can raise the awareness of how students with basic skills needs learn and develop. Keep an eye out for additional statewide or regional BSI presentations and workshops to help raise awareness and discuss the issues facing basic skills instruction. 

Second, colleges must be willing to question and examine existing ways of doing things at the campus. On-going campus practices, structures and norms are all fair game for re-evaluation. The process of self-examination and self-questioning is not easy. It is more comfortable to do things as they have always been done. However, when we stay in our comfort zones, we do not learn. Indeed, this condition might be the hardest to meet when designing a culture of inquiry at your sites, but be assured it is also very rewarding as it initiates productive professional dialogue that will motivate everyone to do more. 
  
Finally, colleges must be willing to create teams to share and disseminate the new knowledge that is gained by asking questions, testing hypotheses and analyzing the results. The challenge of serving students with basic skills needs is not a marathon event (although it may seem like it at times). Tackling the problems that face students with basic skills needs is a team sport. We cannot do it alone. 

We Teach by Modeling
Fostering a love of learning is the principle job of the community college. So, we should also challenge ourselves as individuals and as institutions to continually learn and to use that learning to benefit the public (Bauman, 2005, pp. 23-36).  By doing so, we model for our students and for the community at large what real learning looks like. We must be unafraid to set outcomes, assess our progress and analyze the results. When we are on target, we should strive to further advance and share our successes with other colleges. When we miss our mark, we should ask questions, change what we are doing, try something new (based on an examination of the facts), and then assess our progress again. When we change our behaviors, create new ways of thinking or position ourselves to improve the way we do our job, we learn. 

Creating Inquiry Teams
Establishing effective leadership is critical to creating a culture of inquiry on your campus. All too often, this job falls squarely on the shoulders of the institutional researcher to design the questions, gather the evidence and analyze the data. Indeed, many larger, well-staffed institutional research offices can handle the augmented demand for data. However, a growing number of community colleges, particularly small and rural institutions lack the resources and personnel to make proactive, data-driven decisions to improve student learning or conduct meaningful institutional self-assessment (Pacheco, 2008). However, institutional research offices are managers of the knowledge that a college learns. The entire college is responsible to learn with each unit and division playing a role in the final product. 

Most importantly, good leadership is not hierarchical in structure. Effective leaders have the courage and commitment to value the college learning process (Milam, 2005, pp. 61-74).  Effective leaders find the other leaders on campus and put them to work. There is a fine line between managers and leaders. Managers are based on job descriptions and placement in the collegiate bureaucracy. Leaders are found at all levels of the college. 

Finally, leaders build teams to value the input of all of the stakeholders regardless of their position at the institution. Moreover, leaders engage the participants by modeling learning within their own responsibilities at the college. Colleges with effective learning leadership value mistakes and make self-evaluation the end result of their inquiry, not a means to reach an end. (Kezar, 2005, Chapter 4).


Organizational Learning and Equity
As noted in the first part of this chapter, closing the achievement gap has been a particularly difficult endeavor for community colleges. There still remains a significant inequality in educational outcomes for underrepresented groups. This problem is keenly felt at the community college level as it remains the primary pathway to postsecondary education for many disadvantaged minorities and nontraditional learners. Organizational learning can be a viable way that community colleges can address the hurdles and barriers that prevent equitable outcomes for all of our students. (Bensimon, 2005, pp. 99-112) As learning institutions, community colleges can ask the questions and set the stage to take affirmative steps to close the achievement gap. Preliminarily, colleges must uncover the unique social and cultural make-up of our individual campuses. What works at one college may not necessarily work at other colleges. We must constantly probe into the particular problems that our students face and re-examine the ways in which we intervene on their behalf. Finally, we must examine the assumptions that we make about students with basic skills needs, the expectations that we set and the attributions that we make for the reasons why the outcomes exist. Basic skills faculty, counselors and administrators are change agents who are closest to the problem and are best positioned to set into motion the changes that can be made to close the gaps. Yet, this can only come, if we ask the questions at the outset. 

Organizational Learning and the BSI
In 2004, California enacted the Accountability Reporting for Community Colleges (ARCC) to establish accountability measures for district performance (AB 1417, 2004). Under the law, the Board of Governors of the California Community Colleges is required to: 1) determine a set of educational priorities; 2) create a workable framework of accountability; and 3) identify relevant indicators to measure performance (California Education Code §84754. 5). The ARCC establishes two levels of “performance” indicators; statewide and individual college outcomes. The ARCC is a form of “value-added” model of accountability which tries to monitor progress of a college over time while establishing peer groups to make comparisons among colleges fair. While the state has identified six performance indicators, two metrics are of particular interest to faculty and administrators who are working with the BSI: 1) the basic skills course completion rate and 2) the basic skills course improvement rate. 

The basic skills course completion rate is the percentage of students who obtain a grade of A, B, C, or CR in a pre-collegiate or other basic skills course (see the box below). The rates are calculated annually based on data that is provided by the individual college’s MIS (Management Information System) department and includes courses in all basic skills disciplines. This is often referred to as the Basic Skills Success Rate and was discussed in some detail in Chapter 1 of this handbook. Accurate coding to provide clean data to the Chancellor’s Office is critical. 

Basic Skills Course Completion Rate

Source: Focus on Results: Accountability Reporting for the Community Colleges (2008, p.753)

The basic skills course improvement rate, on the other hand, measures the subsequent success of students in English and mathematics after taking and completing a pre-collegiate or other basic skills course over a three-year period in the same discipline (CCCCO, 2008, p.754). In essence, the basic skills improvement rate tracks the vertical movement of students through the basic skills curriculum. It is important to note how the systems office has defined each of these indicators. These data are reported annually to the California Legislature and to each local Board of Trustees. 

Basic Skills Improvement Rate


Source: Focus on Results: Accountability Reporting for the Community Colleges (2008, p.754)

Researchers refer to this process as “operationalizing” the variables. The way we define the indicators of success should drive our decisions to effect change. You may need to ask if these ARCC variables are giving us the information we need. A good place to start when looking for data that may define success better (or at least variables that may be closely linked to learning success from a broader perspective) is page 102 of Basic Skills as a Foundation for Student Success in California Community Colleges (Center for Student Success, 2007). You need not collect data on all the variables included here, but it gives you a good brainstorming list. 

Each year, your college’s ARCC results are published and presented in a report from the Chancellor’s Office. The information is reported to the college and to the district Board of Trustees as well. The information is available on the Chancellor’s Office website. Simply follow the links to the ARCC Report (www.cccco.edu). Do not download the entire report; it is about 800 pages long. Go to the next link and select your college report. Copies of your local college’s data should also be available at your institutional research office. Discussion about the data should drive program review and planning. 

In order to facilitate the discussion, we have created a short list of important terms that may help you understand these requirements and a sample case study that can be shared on your campus to assist colleagues to explore institutional data. It is framed as a mystery in an effort to model and entice them into the organizational learning paradigm. 

	
Summary of a Few Useful Definitions
Aggregated data – Data that are combined as a large group as an overall number regardless of differences within the population. This is in contrast to disaggregated data where data are examined based on different variables such as ethnicity or day students versus night students or first-time students versus continuing students. 
ARCC data or the Accountability Reporting for the Community Colleges -- The system-wide data reporting mandated by Assembly Bill 1417 and made public by the Chancellor’s Office every year. These data look at specific statistical outcomes for each of the 110 campuses, such as success and retention, transfer rate, number of degrees and certificates, success in basic skills and progression, etc. 
Longitudinal data – These data are long-term data that track student outcomes over time comparing semesters or years with succeeding semesters or years. 
Peer grouping – The Chancellor’s Office has created peer groups with similar characteristics for each measurement at your college. The peer groupings are listed in the ARCC appendix. The measurements include the average of the peers, the minimum and maximum, and your college’s scores. 
Progression – These data report what percent of students progress to the next level, or take transfer level courses after they successfully complete basic skills sequence courses. 
Retention rate – Students are considered retained if they complete a course without withdrawing, even if they fail the course or have an unsuccessful outcome. 
Success rate – A successful outcome of A, B, C, or Credit in a course. 
Student Equity Plan (SEP) -- This report was required by the Chancellor’s Office, in 1998 and again in January 2005. The Student Equity Plan measures many indicators of student success, disaggregated by race/ethnicity, gender and disability. The report also includes transfer rates, certificates and degrees, and college staffing. 
 




We All Love a Mystery 
Let’s be honest. We all love a good mystery. Our favorite detectives may differ, but we love how the sleuth relentlessly pursues the solving of the crime. There are many dead ends, red herrings and misdirections; however the detective never gives up until the crime is solved. It may be the logic of Sherlock Holmes, the slyness of Ms. Marple, the coolness of Sam Spade, the idiosyncrasies of Columbo, or the edginess of CSI: Miami,  but we all love a good who dunnit. 
The culture of inquiry is the culture of solving a mystery. It involves the gathering of evidence, the examination of the details, and the putting together of all the pieces. So, embrace the culture of inquiry. Do not avoid it. Find others who share the same passion you have for learning and build learning teams at your colleges. Your endeavors will inspire others to connect and begin inquiries of their own. In this way, your college will “learn.”  The mystery of how to engage, inspire and stimulate our students with basic skills needs awaits you. And the process of solving the mystery creates the team necessary to construct a holistic framework for improving basic skills success

Solve the Mystery – Basic Skills Case Study
As a way to initiate the learning process, please go to Appendix 2 of this section that includes an activity involving a wholly fictional California community college by Bob Pacheco called Solve the Mystery – Basic Skills Case Study on Developing a Culture of Inquiry.  The scenario provides the background information, equity data and basic skills action plan of the college. The information is manageable for a single on-campus professional development event. A copy of a PowerPoint presentation that highlights the concept of a mystery and that you can adapt for your own needs is located at http://www.cccbsi.org/bsi-regional-meeting-resources. Once the college members are familiar with the process of inquiry by examining the fictional college, expose them to the actual data and documents of your individual college at a subsequent session. 

First the investigator needs define the problem and then get clues. Each institution has its own unique sets of problems and considerations to investigate. And these mysteries lay at the heart of solving our student’s difficulties with success and our community college system’s historically low rate of success in basic skills. Remember, there is a lot at stake here, from our institutional success and funding, to our students’ future, to the economic and social health of our state. On the next page is a list of the first pieces of evidence you must collect and investigate at your college. Discussions around this information will enable you to define, diagnose and move forward in your efforts to help students succeed. But this evidence is only a start. It will stimulate more important questions about learning and programs and services that only you, as discipline experts on the ground with the students, can investigate and change. 

 


	
What About Your College’s Initial Evidence 
Existing Data and Plans - A good place to start is by examining existing college information:

Basic Skills Action Plan
Review your Basic Skills Action Plan submitted to the Chancellor’s Office January 2008. The action plan template is in Appendix 3 and can be downloaded at
http://www.cccco.edu/Portals/4/AA/Basic%20Skills%20&%20ESL/bs_forminstructions_actionexpenditure_plan_200708.doc

ARCC Data – Accountability Report for the Community Colleges
Analyze college specific data about your college’s students with basic skills needs, (such as success, retention and progression) in the Accountability Report for Community Colleges (ARCC). See the ARCC appendix for a description of the report. Data about your institution is available at 

http://www.cccco.edu/SystemOffice/Divisions/TechResearchInfo/ResearchandPlanning/ARCC/tabid/292/Default.aspx

Student Equity Plan (SEP)
Incorporate the campus student equity plan (SEP) by paying attention to particularly successful strategies that work with diverse student populations. See the ACCJC accreditation statement on diversity in the appendix of the ACCJC 2002 Standards. Look at data which speak to the success disparities. (http://www.accjc.org/pdf/ACCJC_NEW_STANDARDS.pdf)/ 

Other College-wide data on student success, retention, SLOs and assessment:

Investigate course and program outcomes assessment strategies and results to assure that they address students with basic skills needs. Remember, students with basic skills needs represent 70% - 80% of our student body, so most assessment data will include them. Colleges need to examine data carefully (i.e., disaggregating student data by assessment scores) in order to adequately address basic skills student needs and to help them to be successful. 

Look at other institutional data on your college website such as grade distribution, success rates, etc. 





Here’s a diagram of how the individual elements can come together to house true success for students with basic skills needs. This chapter provides examples of this overlap and the appendix includes sample of action plans from other colleges.

Figure 1: Important Components to Basic Skills Success


 (
Basic Skills Initiative Action and Planning Success
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Each element of the campus must unite and find areas that overlap in order to house true change for students with basic skills needs. This does not mean that individuals using this handbook cannot improve their own particular area of expertise, but eventually, the entire campus needs to work together to create successful long range strategies and plans. 




Solving the Mystery: A Campus Organization that Centralizes and Coordinates
As these plans are being developed, research shows that it will work best if the efforts are centralized and highly coordinated by the faculty who are primarily responsible for the student services, curriculum and program development (Center for Student Success, 2007, pp. 14 -16). Because California community college faculty are endowed with the responsibility for curriculum and programs in AB 1725 it is important that faculty members are at the forefront in coordinating the many campus efforts, courses, services, and activities serving underprepared students. This process can be done top down, from an administrative platform, but only within certain campus cultures. In the best of both worlds, an administrator with financial and organizational resources would work cooperatively with a faculty coordinator to create a centralized and highly coordinated effort. We have identified this position as a Basic Skills Coordinator that crosses instructional and student service areas, much like the Student Learning Outcomes Coordinator mentioned in the introduction of this chapter. This Basic Skills Coordinator must possess a vision beyond developmental education efforts, integrating strategies and educating faculty in all disciplines and vocational courses and services. Chapter 18 of this handbook is devoted to the latest research and findings on this coordinator position, but since the job has been found to be such a vital component to effective basic skills strategies, we wanted to mention it here. 

The investment that a college makes in hiring a good architect/coordinator and working together to carefully draw up comprehensive building plans will pay off in the long run. The kinds of strategies that promote success for students with basic skills needs have been shown to be effective with ALL students. Since 70%-85% of all students enter our colleges with needs in at least one area of basic skills and only 27% are enrolled in a credit or noncredit basic skills class, we know that these students are taking courses throughout the institution. Applying basic skills effective practices throughout the college will promote success for everyone. In other words, the basic skills effort, by addressing developmental needs in English, reading, mathematics, ESL, study skills or learning skills, benefits nearly all of the students on our California community colleges. 

So who has successfully coordinated these efforts, the data, and a culture of inquiry?
Do we have some gems of examples for you! Below are summaries of two colleges who integrated the Student Equity Plan, Basic Skills Initiative and the Student Learning Outcomes Assessment processes on their campuses. If you have some good examples please let us know by submitting them to http://www.cccbsi.org/. The survey questions are found in Appendix 4. In addition, Chapter 18 and 19 of this handbook include a summary of 103 Basic Skills Action plans and the effective practices colleges have identified to fund with BSI monies. Many colleges have requested sample Basic Skills action plans that they could review as models. After a review, the Chancellor’s Office sent the action plan for Butte College. We have permission to include it as a sample in Appendix 5 of this chapter. In addition, we have included Cerro Coso College’s Action Plan and Student Equity Plan in Appendix 6 and samples of this integration at Skyline and Santa Monica College below. Notice that each college approaches this differently because of its unique student populations and college culture.


Skyline College
As an outcome of the Skyline College's BSI self-assessment, a research agenda was created to help coordinate and shape Basic Skills plans and activities. This Research Agenda incorporates and responds to the Basic Skills research needs as well as Student Equity, First Year Experience and SLOAC (Student Learning Outcomes Assessment Cycle). It is intended to provide baseline and trend data that may be used for course, program and services planning and decision-making. One of the primary pieces of research that has been conducted as part of the Research Agenda is a study of the English, mathematics, and ESL Basic Skills gateway students and their subsequent enrollment and success into a transfer-level course in the coordinating subject. The information from this research has been used to identify intervention strategies (e. g., Basic Skills learning communities, supplemental instruction and an Early Alert system). Please go to Appendix 6 and examine the research agenda and data on persistence, success, mathematics and English ESL. Also take a look at Skyline’s outstanding BSI website http://www. skylinecollege. edu/collegesuccess/

Information submitted by Karen Wong, SLOAC coordinator, and Cathy Hasson, Ed.D. Past Director, Planning, Research & Institutional Effectiveness, Skyline College, 3300 College Drive, San Bruno, CA, 94066-1698, (650)738-4454 

Santa Monica College
Santa Monica College has established Student Success as a priority for the institution. Following examination of student success data for the 2005 Student Equity Plans (SEP) that was disaggregated by ethnicity, a transformation began. Through its curriculum, programs, and services, Santa Monica College is actively involved in providing an educational environment in which each person can fully develop to his or her potential. The initial Student Equity Plan report reviewed six student equity indicators:  
Access
Course Completion (Retention)
ESL/Basic Skills Course Completion
Degree/Certificate Completion
Transfer Rate
Equal Employment Opportunity

The Student Equity Committee reviewed relevant data to identify problem areas and developed activities and strategies to address these barriers. As the Committee developed the Student Equity Plan, members agreed that allowing flexibility for developing activities and measurable goals was better left to be addressed by the entire college community for integration of diversity and equity into everyday practices. Once the Student Equity Plan was completed, it was incorporated into the goals of all departments, programs and services. Commitment to this goal grew out of serious collegial analysis of student success data which serves as a baseline now for the Basic Skills Initiative. After reviewing the data, the low success rates and educational outcomes of African-American and Latina/o students proportional to their representation on campus stood out. These inequities became the purpose behind establishing goals to have all students equally succeed in all courses. Excerpts of that data and brief analysis are below. The Student Equity plan is available online at http://www.smc.edu/research/Student%20Equity/St.%20Equity%20Final%20Report.doc. Please continue to the next page to see how Santa Monica College (SMC) began to accumulate their clues. 

 Basic Skills Student Success at Santa Monica College by Ethnicity         
  
 Conclusions: ESL/Basic Skills Course Completion:  Success Rates 
1992=62. 4%                                   
1997=56. 5%                                            
20002=55. 7%. 
  
 In a ten year period overall success rates have decreased by 6. 7%. 
Gender: No significant difference in success rates by gender 
Ethnicity: Latina/o student success is lower than the average and African-American student success is significantly lower than average	
	Students w/Disabilities: No significant difference in success rates from average
Recommendation: Investigate factors that might have led to decrease in success rates and have departments address ways in which student success can be improved. Departments were to develop strategies to improve student success. 

However, data from the vocational courses displayed a different pattern. 

Vocational Course Student Success at Santa Monica College by Ethnicity


Conclusions: Vocational Course Completion:  Success Rates 
1992=66. 8%                                  
1997=64. 9%                                                   
2002=77. 3%. 

 In ten-year period, overall student success has improved by an average of 10. 5%. 

Gender: No significant difference in success rates by gender but female success rates slightly higher. 

Ethnicity: Latina/o student success is slightly lower than average but for African-American students is significantly lower than average

Students w/Disabilities: Significant difference in student success in 2002 of 69. 2% compared to average of 77. 3%. 

Recommendation: Investigate factors that may be influencing higher success rates in vocational courses

Why did these success rates differ? What other questions does Santa Monica need to ask? How will they incorporate this information into their Basic Skills Action Plan?

Below is a sample Basic Skills Action Plan for ESL to address the issues identified using the BSI funding at Santa Monica College. It is used with their permission. 
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Appendix 1
Answers to the Quiz
Quiz answers are highlighted
What kind of data do individual colleges have that can help them improve basic skills success rates?
Student Success Data at the California Community College Chancellor’s website; such as the Accountability Report for community colleges (ARCC). 
Student Equity data, at the California Community College Chancellor’s MIS datamart website and in their local Student Equity Plans (SEP). 
Data included in the previous three years’ Basic Skills Action Plans
Local institutional research data on course and program success, including data reported for EOPS and DSPS. 
All of the above. Correct answer

How should a college examine this data to produce institutional change?
This data should be examined and used in faculty, staff and administrators evaluations. NEVER
The data should be restricted to the departments or programs that generated the data. POSSIBLY SOMEWHAT, but sharing data at levels that are not personal information is important to institutional understanding
Faculty should refrain from examining the data with administrators in the same room. NO
Only the institutional researcher should analyze and distribute the data. NO
The college should assume a posture of institutional learning, using the data to examine practices and improve areas that are mutually identified. Yes, it provides rich information to explore
What are the characteristics of a college that is an organizational learner?
Maintains a scholarly approach to questions and problems, not personal. 
Approaches campus challenges as learners, not experts. 
Develops a culture of evidence-based decision making. 
Makes connections across and throughout the college, recognizing and rewarding learners. 
All of the above. 

Closing the achievement gap for students with basic skills needs cited in Chapter 1 requires
Changing our curriculum. 
Creating stricter entrance requirements for community colleges. 
A culture of inquiry with evidence-based analysis of appropriate interventions. 
Applying prerequisites to all courses. 
Counseling and other matriculation services for all students. 

Has college been able to use the student equity data, ARCC data, and institutional research to make improvements in their basic skills education?
You cannot use these data to improve basic skills education. 
Many colleges are presently using these data and at difference stages of providing evidence of improvement. Just look at the data from Skyline and Santa Monica, these are only a few
No college has been successful yet. 
Some colleges are in the process of examining data to provide evidence of improvement. 
The only reason colleges even look at the data is because it is part of the equity plan and ARCC data



Appendix 2
Solve the Mystery – Basic Skills Case Study on Developing a Culture of Inquiry

Using the data from fictional college, Scenic Valley Community College Examine the data from the ARCC report, Student Equity Plan, and other research and answer the following questions. Then consider their Basic Skills Action plan and comment on strategies they have identified. 

What factors may result in a change in the performance indicators?  What equity issues do you notice in the area of basic skills?  What institutional, student support, instructional or other level changes could be implemented to improve student success

Executive Summary of 
Scenic Valley Community College

Scenic Valley Community College (SVCC)[endnoteRef:2] serves 6,500 students. SVCC was established over 75 years ago by the citizens of Scenic County, California and provides higher education to its 500,000 residents. Due to the college's location, SVCC is for many the only affordable option for postsecondary education in the region.  [2: 
] 


The school's motto is: "Where the Future is … for everyone.”

The college-wide institutional goals at SVCC were established by the Administration and Board of Trustees in 2000 and are implemented through the college's Master Plan. Specifically, the college outcomes identified under the current plan are: 1) Effective Communication; 2) Critical Thinking; 3) Personal Development; and 4) Global Consciousness. To reach these college-wide goals, course level student learning outcomes (SLOs) have been created for 75% of the courses, five of the 100 programs have program level SLOs. 

Under Accountability Reporting for Community Colleges (ARCC), SVCC found itself in the lower third among peer group schools in two key areas: 
1) Student progress and achievement rate, and 
2) The student persistence rate;
3) Basic Skills Course Completion Rate: 62. 6%
4) Basic Skills Improvement Rate 47. 8%

The college was slightly below the peer group average in basic skills and vocational completion and improvement rates. In light of the disappointing results on the ARCC, the SVCC Board of Trustees directed the college president to institute a program to dramatically increase student achievement for all. 

As a result, the college task-force carried out extensive data collection and conducted an environmental scan of the community. Some critical information:

1. Over one-half of the new students at SVCC enroll without a clear educational goal in mind and unaware of the steps necessary to reach the goal (Source: Student Survey). 
2. Sixty-one percent of SVCC students are the first in their family to attend college. 
3. Over fifty-two percent of the students at SVCC work at least 25 hours per week part-time while going to school; 24% are fully-employed. 
4. Forty-seven percent of the basic skills courses are taught by part-time faculty, 42% of all courses are taught by adjuncts. 
5. One third of the students are either in the military or dependents of service personnel. 
6. Twenty-eight percent of the first time enrolled students do not have a high school diploma. 
7. Eighty-seven percent of the students receive BOG Waivers; 75 percent receive financial aid. 
8. Twelve percent of the students are in EOP&S. 
9. The college has two learning communities on campus; both in CTE (Cosmetology and Nursing). 
10. Sixty-four percent of the faculty has tenure with the average length of teaching in the profession of 8 years. 
11. Orientation and assessment are mandatory, but due to recent difficulties in the assessment process, students are allowed to self-place and challenge a basic skills placement with high school transcript verification of course completion. 
12. College staff development is conducted via flex day scheduling and mandatory faculty best practices twice per semester. 
13. The college implemented an exit survey for students who either formally drop the course or simply stop attending class. 
ARCC Data
Table 2 - Peer Group Results under the Accountability Reporting for Community Colleges
	Indicator
	SVCC
	Peer Average
	Peer Low
	Peer High

	Student Progress and Achievement Rate
	37. 0%
	46. 7%
	32. 0%
	54. 2%

	Percent of Students Who Earned at Least 30 Units
	38. 0%
	47. 1%
	34. 0%
	55. 1%

	Persistence Rate
	39. 6%
	46. 4%
	36. 1%
	54. 1%

	Annual Successful Course       Completion Rate for Credit Vocational Courses
	55. 5%
	55. 0%
	46. 0%
	61. 0%

	Annual Successful Course Completion Rate for Credit Basic Skills Courses
	62. 6%
	53. 8%
	47. 0%
	64. 7%

	Improvement Rate for Credit Basic Skills Courses
	41. 9%
	48. 2%
	40. 1%
	68. 4%


Equity Plan and Data

Student equity is a critical goal of the college. The college mission statement itself the college states “SVCC students are our focus and all staff members are committed to providing an educational experience to our diverse community in an environment that fosters student learning and success.”

Two of the more specific committees on campus that focus on issues of student equity, diversity, and access are the College Learning Task Force (CLTF) and the Matriculation Advisory Committee (MAC). One of the overriding themes within the discussions and activities of the MAC is to ensure our campus maintains equity and diversity while providing educational and support services to all of our students and community. Each of these committees is comprised of a cross-section of the constituency groups across campus with a Vice-President or Dean as Chair. 
Table 1 - Ethnicity
  	  	White		Hispanic/Latino	African-American	Asian		Other
SVCC	   	 48. 1 		32. 7 			  8. 4 			7. 9		 2. 9
Community    38. 6 		41. 7 			11. 7			5. 0		 3. 0
Faculty 	 64. 9 		20. 7			  6. 4 			6. 0		 2. 0 

Table 3. Equity Break Down
Student Progress and Achievement Rate 
 White		Hispanic	African-American      	Asian		   Other
M        F	  M      F	    M       F		  M       F	      M     F
58%   71%        27%   35%     	   18%    28%                 82%   91%           10%  8%

Percent of Students Who Earned at Least 30 Units Persistence Rate
 White		Hispanic	African-American         	Asian          	   Other
M       F	 M      F	   M        F		M       F      	   M      F
54%   70%        28%   34%         19%    32%           	80%   81%           5%    7%

Annual Successful Course Completion Rate for Credit Vocational Courses
 White		Hispanic	African-American        	 Asian      	Other
M       F	 M      F	  M       F		  M     F	    M     F
48%   81%      	25%   55%   	 11%    38%            	78%   85%           4%   8%

Annual Successful Course Completion Rate for Credit Basic Skills
 White		Hispanic	African-American         	Asian         	Other
M       F	M       F	   M       F	            M       F	    M       F
54%   61%    	22%   31%         15%    27%          	95%   96%           65%   8%

Courses Improvement Rate for Credit Basic Skills Courses 
 White		Hispanic	African-American         Asian         	Other
M       F	M      F		  M       F	           M       F	      	   M     F
48%   61%      20%   39%    	22%    29%                 81%   90%           9%   8%

***Data is a purely fictional and information has been created for educational purposes

Please state your college’s Long-Term Goals (5 yrs. ) for Section A (Organizational and Administrative Practices) and develop a related Action Plan for the next year (1 yr. )  Include planned actions that require new funds and those that will not rely on new funds; also, reference the related effective practice(s), identify targeted completion dates, and identify persons responsible for each activity. 

Long-Term Goals (5 yrs. ) for Section A:
To Become the prime resource for students in Scenic Valley to meet their educational goals. To raise awareness and assure equity in educational outcomes. To develop our Basic Skills program and Career and Technical Education (CTE) Programs. 

	Action Plan for Section A-D:
Academic Year 08-09____ (please specify year)
	District:  Scenic Valley Community College 
College:  SVCC	



	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	Sections A through D. 
	Review of the mission, goals and objectives of developmental education, with a projected calendar starting date in this academic year. 
	
A. 2. 3 Developmental education mission, philosophy, goals and objectives are reviewed and updated on a regular basis. 
	
November 30, 2008
	
Chief Executive Officer, Chief Instructional Officer, Chief Student Services Officer 

	
	
Increase instructional and counseling faculty meetings to address educational needs and integrate support services for students enrolled in developmental writing courses. 
	
B. 3. 2 Counseling and instruction are integrated into the developmental education program. 
	
February 28, 2010
	
Chair of Counseling and Matriculation Departments, 
Writing Program Chair

	
	Send a faculty team to the statewide regional events for BSI. 
	
C. 2. 1 Developmental education faculty is involved in the design, planning, and implementation of staff development activities related to developmental education. 
	
March 30, 2010
	
Chief Instructional Officer, Chair of Credit and Noncredit ESL and Basic Skills

	
	Improve academic support center program design to include recommended software in reading and to facilitate active learning, study groups, and workshops. 
	
D. 10. 7 An academic support center provides diverse and active learning experiences such as workshops, study groups, self-paced instruction via video or software, and experiential learning. 
	
May 30, 2010
	
Reading Program Chair, 
Learning Center Director 



Using the worksheet below, list factors in the box relevant to the components identified in the circles that may influence the data above. 

Appendix 3
ACTION PLAN AND EXPENDITURE PLAN INFORMATION

Please find attached updated templates for the Action Plan and Expenditure Plan due at the Chancellor’s Office on October 15, 2008. Based on college-wide discussions and evaluation of 2007-08 Action Plans submitted to the Chancellor’s Office last May 1, 2008, each college must complete a 2008-09 Action Plan. On the Action Plan template the college will need to provide several five-year long-term goals for ESL/basic skills. The college will then specify 2008-09 planned actions and respective effective practices that will be implemented to reach the long-term goals. The college should include planned actions that require 2008-09 basic skills funds as well as those that are supported by the general fund and activities that will not require additional funds. 

The Action Plan that the college completes will drive completion of the Expenditure Plan. 
On page one (1) of the Expenditure Plan, the college must indicate the planned expenditures per category A-G. The total amount must equal the college’s 2008-09 allocation. See attached proposed district/college allocation based on $31,500,000. A separate template is provided for each of the categories (A through G). We ask that you use the respective templates for your expenditure detail information. Categories specified on the expenditure plan templates are those designated pursuant to Chapter 489 of the Statues of 2007-08 and as required by proposed 2008-09 State Budget Senate Bill 1067 language. 

College allocations were based on 2007-08 (July 15), “Annual” ESL/Basic Skills FTES and, with the current emphasis on addressing the needs of recent high school graduates, ESL/Basic Skills FTES generated by students 24 years old or younger, with $100,000 minimum allocation per college. As, indicated above, if the total allocation changes and the amount to be allocated to each college is revised, we will inform you immediately. The minimum amount of $100,000 per college will remain the same. 


CONTACT:  If you have any questions or concerns regarding program expenditures, please contact Juan G. Cruz at (916) 327-2987 or jcruz@cccco. edu  


ACTION PLAN TEMPLATE 
Long-Term Goals (5 yrs. ) for ESL/Basic Skills
	
	

	ESL/Basic Skills (Due on October 15, 2008)
Action Plan for 2008-09 
	District:  	
College:  	



	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	A
Organizational/
Administrative Practices
	Example:
Conduct institutional review of the mission, goals and objectives for developmental education and update as needed. 
	A. 2. 3 Developmental education mission, philosophy, goals and objectives are reviewed and updated on a regular basis. 
	November 30, 2008
	Chief Executive Officer, Chief Instructional Officer, Chief Student Services Officer 

	B
Program Components
	Example:
Conduct instructional and counseling faculty meetings to address educational needs and integrate support services for students enrolled in developmental writing courses. 
	B. 3. 2 Counseling and instruction are integrated into the developmental education program. 
	February 28, 2009
	Chair of Counseling and Matriculation Departments, 
Writing Program Chair

	C
Faculty and Staff Development
	Example:
Participate in statewide regional events conducted through $1. 6 million grant and arrange for follow-up workshops on campus. 
	C. 2. 1 Developmental education faculty is involved in the design, planning, and implementation of staff development activities related to developmental education. 
	June 30, 2009
	Chief Instructional Officer, Chair of Credit and Noncredit ESL and Basic Skills

	D
Instructional Practices
	Example:
Improve and increase the effectiveness of the academic support center by including recommended software and other materials in reading and facilitating active learning, study groups, and workshops. 
	D. 10. 7 An academic support center provides diverse and active learning experiences such as workshops, study groups, self-paced instruction via video or software, and experiential learning. 
	June 30, 2009
	Reading Program Chair, 
Learning Center Director 




                                ______________________________      ___________        ________________________________        ___________
Signature, Chief Executive Officer      Date                    Signature, Academic Senate President      Date

Section A – Organizational/Administrative Practices 

	(Due on or before October 15, 2008)
 
	District:  	
College:  	



	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




                                ______________________________      ___________        ________________________________        ___________
Signature, Chief Executive Officer      Date                    Signature, Academic Senate President      Date

Section B – Program Components 

	(Due on or before October 15, 2008)
 
	District:  	
College:  	



	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




                                ______________________________      ___________        ________________________________        ___________
Signature, Chief Executive Officer      Date                    Signature, Academic Senate President      Date

Section C – Faculty and Staff Development 

	(Due on or before October 15, 2008)
 
	District:  	
College:  	



	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




                                ______________________________      ___________        ________________________________        ___________
Signature, Chief Executive Officer      Date                    Signature, Academic Senate President      Date

Section D – Instructional Practices 

	(Due on or before October 15, 2008)
 
	District:  	
College:  	



	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	




                                ______________________________      ___________        ________________________________        ___________
Signature, Chief Executive Officer      Date                    Signature, Academic Senate President      Date

EXPENDITURE PLAN TEMPLATE
Page 1 of 2 (A-G)

ESL/BASIC SKILLS EXPENDITURE PLAN
(Due on October 15, 2008)


District:   	

College:  	




	CATEGORY
	2008-09 ESL/BASIC SKILLS EXPENDITURES OF ALLOCATION 

	A. Program and Curriculum
Planning and Development
	$

	B. Student Assessment
	$

	C. Advisement and Counseling Services
	$

	D. Supplemental Instruction and Tutoring
	$

	E. Articulation 
	$

	F. Instructional Materials and Equipment 
	$

	G. Other purpose directly related to the enhancement of basic skills, ESL instruction, and related student programs. 
	$

	TOTAL
	$









____________________________                _______________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________
	Page 2 (A-G)
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


For each of the expenditure “Categories” on page one (1) in which the college has included an amount for planned expenditures, identify the specific item(s) under that category and indicate for the item(s) the respective effective practice(s) from the 26 effective practices listed in the Basic Skills as a Foundation for Student Success in California Community Colleges publication, or another effective practice(s) for which student success has been documented. 
Note:   A template is provided for each expenditure category (pages 2A through 2G). The college is not required to have planned expenditures in all categories; therefore, colleges do not need to complete all of the forms that follow. Colleges may duplicate the page for any category (pages 2A through 2G) if additional space is needed. 
	
Example:

EXPENDITURE CATEGORY:  A. Program and Curriculum Planning and Development. 


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	Example:
One new full-time faculty position in reading to provide instruction and coordination of the developmental education program with student services support. 
Six additional developmental reading, writing and math course sections. 

	A. 3 The developmental education program is centralized or highly coordinated. 
A. 6 Faculty who are both knowledgeable and enthusiastic about developmental education are recruited and hired to teach in the program. 
A. 5 A comprehensive system of support services exists and is characterized by a high degree of integration among academic and student support services. 

	Example:
Participation of 6 – 8 reading, writing, and math faculty in state/national conferences and in professional development activities conducted through the $1. 6 million grant to enhance curriculum planning and development efforts. 
	C. 1. Administrators support and encourage faculty development in basic skills, and the improvement of teaching and learning is connected to the institutional mission. 






John Doe_______________                  Jane Doe__________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________

	Page 2A
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY:  A. Program and Curriculum Planning and Development. 


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________




	Page 2B
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY:  B. Student Assessment. 


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






	Page 2C
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY: C. Advisement and Counseling Services. 


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






	Page 2D
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 
   
	

EXPENDITURE CATEGORY:  D. Supplemental Instruction and Tutoring


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






	Page 2E
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY:  E. Articulation


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






	Page 2F
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditure in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY:  F. Instructional Materials and Equipment


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






	Page 2G
District:  	
College:  	
	

	2008-09 ESL/BASIC SKILLS EXPENDITURE PLAN DETAIL SHEET

	
	
	


If applicable, please complete the information for this category below. Identify a specific item(s) under this category and indicate for that item(s) the respective effective practice(s). Duplicate this form as needed. 
Note:  The college is not required to plan for expenditures in this category; therefore, the college does not need to complete the information below if it does not apply. 

	

EXPENDITURE CATEGORY:  G. Other Purposes directly related to the enhancement of basic skills, ESL instruction, and related student programs. 


	EXPENDITURE ITEM(S)
	EFFECTIVE PRACTICE(S)

	

	

	

	

	

	

	

	

	

	





______________________________            __________________________________
Signature, Chief Executive Officer                  Signature, Academic Senate President      Date: __________				       Date: __________






ACCOUNTABILITY

The $31,500,000 allocated pursuant to the above referenced legislation shall be accounted for as restricted in the General Fund. This revenue shall be expended only for those items defined herein. The allocated funds shall augment, and not supplant, current expenditures by districts/colleges on basic skills, ESL and student services programs. The revenue shall be recorded as Restricted State General Fund Revenue, appropriated for Community College Districts. The expenditure of this money shall be recorded in accordance with the California Community College's Budget and Accounting Manual. 


EXPENDITURE REPORTS

Each college will be required to provide a Mid-Year and an End-of-Year expenditure report on forms developed by the System Office. Mid-Year reports are due on January 31, 2009 showing expenditures to date. The End-of-Year expenditure report will show all expenditures in 2008-09 and the items purchased/funded that were specified in the Expenditure Plan Detail Sheets. This report will be due on July 31, 2009. 


CONTACT:  If you have any questions or concerns regarding program expenditures, please contact Juan G. Cruz at (916) 327-2987 or jcruz@cccco. edu  








Appendix 4
Basic Skills Strategy, Program or Staff Development Survey

We would like your assistance by completing this survey to create a searchable database of Basic Skills program, strategies and projects. The quality of that searchability depends upon you identifying key words that relate to your submission in the following questions. This survey should only take you approximately 5 minutes to complete. 

NOTE:  This paper version is only a guide to you to assist in preparation before completing the on-line survey. 

1)	Please provide your contact information. 
		Name:
		College/Organization:
		Address:
		City/Town:
		Zip/Postal Code:
		Email Address:
		Phone Number:

2)	Provide a snapshot description of the program, strategy or project (400 words or less)

3)	Which program, strategy or project? (select one)
Student Success Program (continue on to question 4)
Staff Development Program (skip to questions 9)

4)	Does your program, strategy or project try to better assist at risk students?
		Yes (continue on to question 5)
		No (skip to question 6)

5)	Select the at risk student populations you are to better assist. (Mark all that apply)
First time college goer
Single parents
Low socioeconomic status
Working students (students working more than 20 hours per week)
DSPS
EOPS
English as a second language speakers

6)	Does your program, strategy or project assist minority students?
		Yes (continue on to question 6)
		No (skip to question 7)



7)	Select the minority student populations you are trying to better assist. Research has shown that looking at these individual populations provide better information to create successful strategies. (Mark all that apply)
African American
African – Recent Immigrants
Caribbean – Recent Immigrants
Hispanic/Latino
Hispanic/Latino - Generation 1. 5 (born in the United States)
Hispanic/Latino - Recent immigrants to the United States
Hispanic/Latino - Other
Asian Pacific Islander
Asian Pacific Islander - Filipino
Asian Pacific Islander - Polynesian
Asian
Eastern Asians (India, Thailand, Nepal, Vietnam, Cambodia, Laos, Thailand, etc. )
Eastern Asians - Generation 1. 5 (born in the US)
Eastern Asians - Recent immigrants to the US
Far Eastern Asians (Korea, Japan, China)
Far Eastern Asians - Generation 1. 5 (born in the US)
Far Eastern Asians - Recent immigrants to the US
Arab nations (Saudi Arabia, Persia, Iran, Iraq, Dubai, etc. )
Arab nations - Generation 1. 5 (born in the US)
Arab nations - Recent immigrants to the US
Native American
All of the above
Other (please specify)

8)	Does your student development program, strategy or project assist any of these other populations? (Mark all that apply then skip to question 10)
Full student population
Students with basic skills needs (identified through assessment)
Other (please specify)
	
9)	Does your staff development program, strategy or project target any of these populations? (Mark all that apply then continue on to question 10)
Full Time Faculty
Adjunct or Part-time Faculty
Library Faculty
Counseling Faculty
Other Student Services Faculty
Administrators
Staff
Tutors



10)	Below is a list of the 26 Effective Practices, found "Basic Skills as a Foundation for Student Success in California Community Colleges" (the Poppy Copy). Check the practices your program, strategy or project addresses. (Mark all that apply)
A1 – Development education is a clearly stated institutional priority
A2 – A clearly articulated mission based on a shared, overarching philosophy drives the developmental education program. Clearly specified goals and objectives are established for developmental courses and programs. 
A3 – The developmental education program is centralized or is highly coordinated. 
A4 – Institutional policies facilitate student completion of necessary developmental coursework as early as possible in the education sequence. 
A5 – A comprehensive system of support services exists, and is characterized by a high degree to integration among academic and student support services. 
A6 – Faculty who are both knowledgeable and enthusiastic about developmental education are recruited and hired to teach in the program. 
A7 – Institutions manage faculty and student expec5tations regarding developmental education. 
B1 – Orientation, assessment, and placement are mandatory for all new students. 
B2 – Regular program evaluations are conducted, results are disseminated widely, and data are used to improve practice. 
B3 – Counseling support provided is substantial, accessible, are integrated with academic courses/programs. 
B4 – Financial aid is disseminated to support developmental students. Mechanisms exist to ensure that developmental students are aware of such opportunities, and are provided with assistance to apply for and acquire financial aid. 
C1 – Administrators support and encourage faculty development in basic skills, and the improvement of teaching and learning is connected to the institutional mission. 
C2 – The faculty play a primary role in needs assessment, planning, and implementation of staff development programs and activities in support of basic skills programs. 
C3 – Staff development programs are structured and appropriately supported to sustain them as ongoing efforts related to institutional goals for the improvement of teaching and learning. 
C4 – Staff development opportunities are flexible, varied, and responsive to developmental needs of individual faculty, diverse student populations, and coordinated programs/services. 
C5 – Faculty development is clearly connected to intrinsic and extrinsic faculty reward structures. 
D1 – Sound principles of learning theory are applied in the design and delivery of courses in the developmental program. 
D2 – Curricula and practices that have proven to be effective within specific disciplines are employed. 
D3 – The developmental education program addresses holistic development of all aspects of the student. Attention is paid to the social and emotional development of the students as well as to their cognitive growth. 
D4 – Culturally Responsive Teaching theory and practices are applied to all aspects of the developmental instructional programs and services. 
D5 – A high degree of structure is provided in developmental education courses. 
D6 – Developmental education faculty employ a variety of instructional methods to accommodate student diversity. 
D7 – Programs align entry/exit skills among levels and link course content to college-level performance requirements. 
D8 – Developmental education faculty routinely share instructional strategies. 
D9 – Faculty and advisors closely monitor student performance. 
D10 – Programs provide comprehensive academic support mechanisms, including the use of trained tutors. 

11)	Do any of the Student Groups listed below describe target student groups in your program, strategy or project. (Mark all that apply)
Non-credit
Credit
Vocational
Pre-collegiate basic skills (assessed as such by assessment testing)
Unassessed student populations

12)	Does your program, strategy or project address any of the following Curriculum issues? (Mark all that apply)
Course alignment
Program alignment
Co-requisites
Pre-requisites
Standards

13)	Does your program, strategy or project address any of the following Assessment Techniques? (Mark all that apply)
Student artifacts
Portfolio
Capstone
Performance assessment
Service learning
Internships
Standards
Criteria
Rubrics
Assessment software
Standardized testing
Product assessment








14)	Does your program, strategy or project related to any of the following Pedagogical or Androgogical techniques? (Mark all that apply)
Active learning
Evaluation techniques
Classroom assessment techniques
Learning labs
Tutoring
Study groups
Learning communities
Skills
Tutors

15)	Does your program, strategy or project address any of the following specific Discipline areas? (Mark all that apply)
Mathematics
English
Writing
ESL
Career technical education
Other (a specific transfer discipline area – e. g. Biology)

16)	Does your program, strategy or project address any of the following Student Learning Outcomes or Objectives? (Mark all that apply)
Retention
Transfer
Course success
Program success
Assessment techniques
Basic Skills improvement
Persistence
Institutional success
General Education outcomes (GE outcomes)

17)	Does your program, strategy or project address any of the following student services areas? (Mark all that apply)
Counseling
Library
Financial aid
Admissions and records
Other (please specify)

18)	Does your program, strategy or project address or involve any of the following: (Mark all that apply)
Student Learning Outcomes Coordinator
Basic Skills Coordinator
Program review
Sustainability

19)	Level of Impact (check all that apply)
Course
Program
Institution
Learning lab (writing labs, tutoring labs, etc. )
General education program
[bookmark: s_30498304]
20)	Assessment Evidence of Impact or Data for "proof" of increased success (check all that apply) 
Quantitative with numerical evidence of increased success
Qualitative indicating in a narrative or non-statistical format or an explanation of experimental versus control or narrative data from interviews and focus groups

21)	Student participation (number served per year)

22)	Resource requirements (Mark all that apply)
Financial
Facilities
Staffing - Faculty
Staffing - Counselors
Staffing - Student Services
Staffing - Tutors
Supplies
Travel 
Other (please specify)

23)	Length of program in existence

24)	Other information

25)	Provide the program URL/web site address

68

Appendix 5
Sample Basic Skills Action Plan from Butte College for 2007-2008
*Note the format of the action plan has changed for the upcoming year 2008-2009


Butte College 2007-2008 Action Plan














Appendix 6
Sample Basic Skills Action Plan and Student Equity Plan Summary from Cerro College for 2007-2008
*Note the format of the action plan has changed for the upcoming year 2008-2009

Goal #1: Augment advising and learning support services to sufficient levels
The first goal of the 2008-2009 academic year is to get vitally important services in place in the areas of counseling and learning support services. These services will permit the college to begin working toward implementing some of the best practices discussed in the literature, practices that are currently occurring in neither a comprehensive or coordinated way.
The first step is the hiring of an adjunct counselor who can lead the efforts of the department in the development of basic skills best practices in student services. Currently, outside of the Special Services Program, all counseling staff participate in the advising and counseling of and support for basic skills students without benefit of training specific to meeting the needs of this population of students. But the literature is insistent that counseling professionals who work with developmental students should be knowledgeable, experienced and motivated (A.6) and specifically trained (B.3.3).
The additional faculty counselor would provide the needed human resources to help the director of counseling develop best practices in the areas listed below and to work with counseling staff college-wide to implement these practices in a thorough, uniform, and consistent manner: 
instruction in student success course(s) linked with selected basic skills courses (A.5.2, A.7.5)
expanded pre-enrollment activities (B.1.4) 
preventative and proactive monitoring and advising processes (B.3.1)
strategies for integrating counseling with instruction (B.3.2) 
training for counseling staff in the area of developmental education (B.3.3, C.2) 
This person would also work with teaching faculty and other staff to design processes for 
early communications of expectations for student in terms of behaviors/performance (A.7.6) 
initiating early interventions with students to address non-academic obstacles (D.3.3, D.9) 
enhancing student motivation, engagement in learning, social integration, and identification with the college environment (D.3.4, D.3.5) 
establishing a campus-wide climate for promoting active learning strategies (D.6.2)
The second step is the continued “making whole” of LACs college-wide, including the hiring of additional learning support staff, particularly supplemental instructors and tutors. This carries on the initiative begun a year ago, to (1) create uniformity and consistency in the LACs, (2) shore up tutoring services, the second level of best practices for supporting developmental education, and (2) to engage supplemental instruction, the third level, (A.6). As for supplemental instruction, in May 2008, faculty members from Math and Communications will attend an SI conference at the University of Missouri at Kansas City, and they will bring back recommendations for increasing our effectiveness in this area as we expand this service from two courses in Spring 2008 to five or six courses in Fall 2008 to eight or nine courses in Spring 2009.
Completion Date: August 25, 2008 
Responsible Party: Vice President, Academic Affairs, and Vice President, Student Services

Goal #2: Articulate an overarching institutional philosophy regarding fundamental components of a basic skills program at Cerro Coso
Our current basic skills program reflects no overarching design. We currently operate within a home-grown structure that has developed over many years to accommodate separate decisions at separate times by separate managers and departments working toward no unified goal. 
This has resulted in a current organization that is decentralized but not highly coordinated. No dedicated administrator or faculty member exists to direct the program as a whole. Organization-ally, it exists in pieces—part residing in counseling, part in instruction, part within departments—with budget and staffing decisions following those pieces. Different disciplines have traditionally approached basic skills differently, the Communications department employing a basic skills expert for writing but a generalist for reading and the Math department staffing their courses primarily with adjuncts supported by the occasional generalist. For many years, LACs were not at any site except IWV, and even now there is very limited learning support for online students. Different campuses run (or do not run) developmental courses in different patterns having little to do with student demand.
What’s clear is that there is no across-the-board institutionally held philosophy about basic skills instruction at Cerro Coso. And this must be our second objective, to determine and get consensus agreement on some of the large-scale organizational and administrative components of our program, including mission, goals, and a definition of “successful developmental education.” Doing so will provide a solid foundation for all that comes after and will get instruction, advising, learning support services, and management all on the same page to permit a high degree of coordination to follow.
Actions to be accomplished:
Review the Basic Skills mission statement (A.2.1, A.2.2, A.2.3)
Develop an institution-wide definition of “successful developmental education” (A.7) 
Establish a standing pedagogy subcommittee of BSI (A.3.4)
Define roles/develop mission statements for
Learning Assistance Centers (A.5.3)
The Basic Skills Initiative Committee (A.3)
Pedagogy subcommittee (A.3)
Make decisions or recommendations regarding 
formal adoption of a centralized or decentralized model (A.3) 
the nature and scope of effective directorship (A.3) 
a “basic skills first” or “simultaneous enrollment” model for facilitating student completion of coursework (A.4) 
minimum levels of learning support services at all sites (A.5)
a set of faculty, staff, and student expectations of basic skills instruction (A.7)
Completion Date: October 30, 2008 
Responsible Party: BSI Committee

Goal #3:  Identify and recommend a set of best practices for basic skills instruction 
One undeniable outcome of the literature about developmental education is that basic skills instruction can be made more successful by following a set of best practices. While many of these effective practices are specific to disciplines, there are enough basic pedagogical similarities that a general list can be set down to provide a philosophy of practice for the program as a whole. 
This must be our third objective, to begin identifying best practices in the instructional arena, both across and within disciplines. In order to accomplish this goal, it is recommended that a pedagogical sub-committee of BSI be created to make recommendations to the larger group as well as to departments about effective developmental teaching methodologies and how the college might produce efficiencies in this area through interdepartmental concurrence, collaboration, and resource sharing.
Such a list of best practices will by necessity flow from the philosophical decisions made in Goal #2 and will further drive program components such as the activities and resources provided by the LACs and the design of short- and long-term professional development activities, Goal #5. The list should therefore include recommendations regarding
enrollment caps (A.6)
how counseling and instruction are integrated with academic courses/programs (B.3)
strategies for self-directed learning, problem-solving/critical thinking, and metacognitive development (D.1)
common effective strategies (such as required labs) across disciplines (D.2)
a clear, unambiguous, consistent strategy or set of strategies for addressing the social and emotional development of students as well as their cognitive growth (D.3)
adoption of Culturally Responsive Teaching or other strategy or set of strategies for effectively engaging a student’s ethnic, socioeconomic, or educational background (D.4)
a high degree of structure in classroom instruction (D.5)
a variety of instructional approaches used consciously and effectively (D.6)
formal processes for facilitating and promoting the exchange of effective instructional strategies among faculty within developmental disciplines, across developmental disciplines, and between developmental disciplines and the general education program at large. (D.8)
frequent testing, especially early in a semester (D.9)
mandatory use of Early Alert (D.9)
guidelines and processes for tutoring referral (D.10)
use of supplemental instruction (D.10)
The rights and responsibilities for delivery of course content belong to individual instructors and departments. So this goal requires establishing an effective balance between curriculum and practice, prescribed strategies and faculty “academic freedom,” and student need and faculty judgment. 
Completion Date: December 2008
Responsible Party: BSI Pedagogy Sub-Committee Recommending to BSI
Goal #4: Develop a plan to implement an online basic skills program, Fall 2009
What began as a temporary experiment several years ago has made no advancement beyond its initial phase. Since Spring 2004, the online basic skills program at Cerro Coso has been carried on without any overall plan or design. This has resulted in an inconsistency of approach, a deficiency in effective learning support services, and an absence of vitally important training for faculty and staff. 
Currently, there is no clear philosophy of what or how much basic skills to offer students online. Writing courses are offered to level 3 minimum proficiency, for example, while reading courses are offered to level 2 and math courses to level 4. Each semester, reading offers no non-degree applicable basic skills courses online, math offers two, and writing offers one although it had been up to three at one point. In any event, these numbers drastically under-address the need.
Moreover, these courses have never been supported by effective learning support services or faculty training and professional development opportunities. At one time, SMARTHINKING was an option for tutoring, but it went away in a budget crunch; at other times, Breeze was used, but it was unwieldy and unsupported. Currently, tutoring needs of online students are being addressed by CCCConfer, which is also unsupported, and the numbers are very limited. No faculty training has taken place at any formal level, except what individual instructors have gotten on their own initiative. In many cases, faculty are simply running online versions of their onsite classes, with little change for or accommodation of the different learning strategies required for basic skills students. This has resulted in success and retention numbers for online classes that are unacceptably low—on average 15% lower in English 40, for example, when compared to onsite English 40 classes during the six semesters prior to Fall 2007. The numbers for math are similar.
The one bright spot in the online program is our college’s online advising services, which are available to online students in the same range they are available to onsite students. Orientation, assessment, and placement take place online, as do advising and academic monitoring.
So the fourth goal for 2008-2009 is for Cerro Coso to embrace an effective and comprehensive online basic skills program. “Embrace” here means more than just agree to—it means develop a plan for. It is important that we avoid another Interactive Television debacle by implementing a strategy that is driven by an overarching philosophy and by best practices of instruction, consistent within and across departments, sustainable semester after semester, supported by a robust and accessible online LAC, and strengthened by ongoing professional development and training activities for faculty and staff.
The fact is that without an effective online program, we continue to disenfranchise hundreds of underprepared online students every year who require basic skills courses. We currently do not provide the courses at all, or not in sufficient quantities, or not in any quality way based on sound learning theories systematically applied and supported.
Completion Date: December 2008
Responsible Party: BSI Pedagogy Sub-Committee Recommending to BSI

Goal #5: Define and begin implementing short- and long-term professional development needs
There is no question that professional development is the greatest weakness of our basic skills program. While staff development is a weak spot of the college overall, its virtual nonexistence in the basic skills area is particularly hurtful since continual training and retraining is a key factor of every “best practices” program nationwide. 
Of the four sections of the self-assessment document—organizational and administrative practices, program components, staff development, and instructional practices—staff development scored highest in “Does Not Occur” answers. Whereas the other sections rated between 35% and 50%, staff development rated over 80%. The fact is that Cerro Coso has not had, and currently does not have, any provision for regular, ongoing professional developmental activities for development staff or developmental faculty. It is not a part of our culture.
Recent administration has tried to address this problem. The focus on underprepared students as a college strategic goal, the formation of the BSI committee, and the recent charge to complete the self-assessment are all serving to move the program forward. And the presence of Basic Skills Initiative money from the state further provides the resources to address this crucial area.
But professional development does not just happen. Even though a funding source now exists, staff development must move forward in a carefully planned way that is linked to larger department, program, and institutional goals (C.3). It is for this reason that this Goal #5 must follow Goals #2 and #3. Only by first articulating an overarching philosophy of fundamental components of the basic skills program and by recommending a set of instructional best practices can the BSI Committee readily move forward to plan professional development activities to support that philosophy and those practices.
In addressing this outcome, the committee must design a process by which developmental faculty and staff can be the prime movers of their own professional development needs (C.2). The activities should address both educational theory and practice (C.2). They should promote interactions among instructors from different disciplines and should include adjuncts (C.2). They should be comprehensive and ongoing, not “one-shot” workshops (C.3). They should be linked to intrinsic as well as extrinsic rewards (C.4). And they should be regularly evaluated by participants and data collected are used for continuous improvement (C.2).
Regarding this last point, the lack of a genuine research function here at Cerro Coso seriously hampers any attempt to move forward in this area. While professional development activities can seem valuable to staff at the time, the college must do more than guess whether they are ultimately valuable for students. In the cycle of faculty (1) learning “what works” in their fields, (2) trying it out and gathering data, and (3)  using the data to loop back to make improvements, the research component plays a crucially important role.
Completion Date: May 2009
Responsible Party: BSI Committee
Goal #6: Complete a basic skills program review 
Currently, a program review for basic skills is not even on the map at Cerro Coso. Literally. It is not on any list of programs at the college which are required to undergo a program review. The idea may have been that basic skills courses would be looked at during the General Education Program Review, but given the already large scope of that review, it seems unlikely that much time or attention could be paid to what are, essentially, the prerequisite skills: minimum proficiencies in writing, reading, and math. But even these get at only a small portion of what constitutes an entire basic skills program in its administrative, advising, and learning support functions.
So one of the first things the Basic Skills Initiative Committee must do upon returning to school in Fall 2008 is call for a separate program review for basic skills and see it put on the schedule with a completion date of May 2009. It must then be a high priority goal to get this review undertaken and completed on schedule.
This goal, however, comes with a caveat. There is no way to get it accomplished without a full-time research function available. A researcher must help guide the data design necessary to generate all the information needed to be used for future planning and continuous improvement (D.2).
Clearly, there is an inherent challenge in evaluating a decentralized program that covers many sites and cuts cross many college entities. Additionally basic skills program depend on many activities that are not course-related SLO’s but that have a bearing on success and deserve to be tracked: matriculation, advising, professional development, tutoring, supplemental instruction, noncredit instruction, specific instructional strategies to address students’ cognitive growth, specific student support services to address students holistic growth, etc. The standard course measures of success, retention, and course productivity on ODS are inadequate to get at these activities in any meaningful way. 
Surveys need to be designed. Statistics need to be gathered. Student Learning Outcomes need to be defined and tracked, not just for course outcomes but for all of the support aspects of the program as well. A data plan must be developed using multiple indices to track these outcomes. And finally a process must be created to ensure that the results are soundly analyzed and reported so that they may be looped around to engender continuous improvement. None of that is possible without an institutional researcher—or at least a committed research function—to help advise and guide the committee.
The Basic Skills Initiative Committee is dedicated to the idea of making decisions based on solid research, not anecdotal evidence. We’ve done enough of that over the years. With this information driving a comprehensive program review, college stakeholders can have informed discussions about the efficacy of our program, especially in respect to the challenges of our decentralized model among distributed campuses.

Completion Date: May 2009
Responsible Party: BSI Committee
Five-Year Goals:
#1: Data Collection. Data Collection. Data Collection. Data Collection. (Ongoing, with 100% of program review data being systematically collected by Fall 2012)
It’s a no-brainer that if we hope to refine and improve services to students, we must gather meaningful data and use it. 
Cerro Coso Strategic Goal #2: Improve service to under-prepared students and increase their success rates
Cerro Coso Strategic Goal #4: Build upon our culture of accountability, responsibility, and civility amongst all stakeholders
KCCD Strategic Initiative #2: Respond more effectively to the needs of underprepared students
#2: Implement a comprehensive online basic skills program and establish a high degree of consistency in the quality of learning and learning support services at all sites, including online. (Fall 2009 and ongoing).
This falls under the five-year plan goals since the program would not go into effect until Fall 2009. But there is also a consolidation effort to consider. The college must seek to refine online basic skills into a quality program, as it must do for all students at all sites. Given our distributed nature at Cerro Coso, uniformity and consistency must become by-words for the program. This requires a working cycle of data collection and feedback.
Cerro Coso Strategic Goal #2: Improve service to under-prepared students and increase their success rates
KCCD Strategic Initiative #2: Respond more effectively to the needs of underprepared students
#3: Address Ongoing Professional Development Needs
Cerro Coso has serious ground to make up in this area. The 2008-2009 goal of identifying short- and long-term professional development needs is only the first step. These professional development activities must be carried out and evaluated—and give rise to new goals and new activities. An ongoing cycle must be created in which staff development is driven by strategic goals/program philosophies and in turn drives a new iteration of goals and philosophies. We will need continued training in integration of instruction and student services, teaching strategies and methods of instructional delivery, instructional technologies, and effective strategies for helping students successfully transition from high school.
Cerro Coso Strategic Goal #2: Improve service to under-prepared students and increase their success rates
Cerro Coso Strategic Goal #6: Recruit, retain, and develop employees who uphold the Cerro Coso culture of excellence
KCCD Strategic Initiative #2: Respond more effectively to the needs of underprepared students
KCCD Strategic Initiative #6: Recruit and retain an effective work force
#4: Investigate a noncredit program integrated into the philosophy and objectives of the college’s developmental program (No later than Fall 2010, as early as Fall 2009)
At many colleges, a noncredit program is used to buttress and support the credit program. At the very least, noncredit courses are offered to address the needs of underprepared students. But noncredit is something we do at Cerro Coso very sparingly. Once we get our developmental philosophies in place, we will be in position to research and consider various models for enhancing and improving noncredit instruction. This does not mean that departments should not plan for and/or deliver noncredit classes in the meantime--particularly if there are unmet needs in their areas. But once the other dominoes have fallen in consolidating our credit program, the BSI committee can consider advancing our noncredit offerings, up to recommending the creation of a separate centralized, integrated noncredit program.
Cerro Coso Strategic Goal #2: Improve service to under-prepared students and increase their success rates
KCCD Strategic Initiative #2: Respond more effectively to the needs of underprepared students
#5: Begin offering noncredit courses online with the same rigor, effectiveness, and support as online credit courses (No later than Fall 2011, as early as Fall 2010)
Once an effective online basic skills program is started, we can consider offering noncredit courses in the online environment. Anecdotally, the demand for such courses is high. But given the support needs of underprepared students, especially those toward which a noncredit program is pitched, a great deal of learning assistance must be available. To support these noncredit students in a holistic manner, we must apply lessons from our implementation of the online credit program. This goal may also benefit from the results of goal #4, investigating a noncredit program, and any integrations, group efforts, and resource sharing that come out of that.
Cerro Coso Strategic Goal #2: Improve service to under-prepared students and increase their success rates
KCCD Strategic Initiative #2: Respond more effectively to the needs of underprepared students
 

Cerro Coso Planning Matrix for Section A  -  Organizational and Administrative Practices

Please state your college’s Long-Term Goals (5 yrs.) for Section A (Organizational and Administrative Practices) and develop a related Action Plan for the next year (1 yr.)  Include planned actions that require new funds and those that will not rely on new funds; also, reference the related effective practice(s), identify targeted completion dates, and identify persons responsible for each activity.  

Long-Term Goals (5 yrs.) for Section A:
1. Articulate an overarching institutional philosophy regarding fundamental components of a basic skills program at Cerro Coso
2. Augment advising and learning support services to minimum levels
3. Data Collection. Data Collection. Data Collection. Data Collection.

	Action Plan for Section A:
Academic Year     2008-2009 
	District:  Kern Community College District	
College:  Cerro Coso Community College	




	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	Section A
Organizational/
Administrative Practices
	Identify a faculty counselor to be the lead faculty for basic skills best practices in student services
	A.6.1 Recruitment and hiring processes for faculty/staff in basic skills programs emphasize expertise and/or experience in developmental education
	June 30, 2008
	Vice President, Student Services
Director of Counseling

	
	Increase supplemental instruction in basic writing and math courses from two courses to five (Fall 2008) and nine (Spring 2009), implement best practices based on attendance at SI Workshop at UM-KC in May, and create a process for advertising and scheduling SI sessions in advance for advising purposes
	A.5.1 Course-related learning assistance exists
	August 25, 2008
	Lead Communications Faculty
Lead Math Faculty
Vice President, Academic Affairs

	
	Develop a basic skills mission statement and initiate a process for annual institutional review of the mission, goals and objectives of developmental education.
	A.2.1 A detailed statement of the mission for developmental education is clearly articulated 
A.2.3 Developmental education mission, philosophy, goals, and objectives are reviewed and updated on a regular basis
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Develop an institution-wide definition of “successful developmental education” and initiate a process for annual institutional review of this definition.
	A.7.1 A clearly defined and widely shared definition of ‘successful developmental education’ exists.
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Create a pedagogical subcommittee of the larger Basic Skills Initiative committee 
	A.3.4 Formal mechanisms exist to facilitate communication/coordination between faculty and staff in different developmental disciplines as well as with student services
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Develop a mission statement for the Learning Assistance Centers and a charge/mission for the Basic Skills Initiative Committee  and pedagogy subcommittee
	A.3.4 Formal mechanisms exist to facilitate communication/coordination between faculty and staff in different developmental disciplines as well as with student services
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Formally adopt a centralized or decentralized model
	A.3.1 A clear institutional decision exists regarding the structure of developmental education
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Recommend a structure for sustainable, ongoing directorship
	A.3.2 Based upon the institutional structure, a dedicated administrator or lead faculty is/are clearly identified and accorded responsibility for college-wide coordination of basic skills program(s).
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Formally adopt a “basic skills first” or “mainstreaming model” for developmental education
	A.4.2 Students are advised and encouraged to enroll in college-level courses consistent with their basic skills preparation.
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Review minimum levels of course-related learning assistance to be offered at all sites, including online, and initiate a process for annual review of these minimum levels
	A.5.1 Course-related learning assistance exists
A.5.3 A comprehensive learning assistance center provides support to developmental education students
	October 30, 2008
	Basic Skills Initiative Committee 

	
	Recommend a standard for minimum required training for faculty teaching in the basic skills program 
	A.6.2 Specific training in developmental education instructional strategies is provided to faculty teaching developmental education courses
	December 15, 2008
	Pedagogy subcommittee recommending to Basic Skills Initiative Committee 

	
	Based upon the definition of “successful developmental education,” develop a list of expectations for students, staff, and faculty regarding student behavior/performance in developmental courses and programs and initiate a mechanism to communicate these expectations to students in developmental courses and programs
	A.7.4 Formal mechanisms exist to facilitate accurate communication of institutional values and expectations for developmental students 
A.7.5 Faculty/Staff communicate clear expectations for student behaviors/performance in developmental courses and programs
	May 15, 2009
	Basic Skills Initiative Committee 

	
	Update course outlines of record for all basic skills courses in reading, writing, math, counseling, personal development, and interdisciplinary studies and with course content and student learning outcomes shaped by definition of “successful developmental education”
	A.7.1 A clearly defined and widely shared definition of “successful developmental education” exists
	May 15, 2009
	Communications Department
Math Department
Counseling Department
Humanities Department
Social Sciences Department


____________________________          __________     ________________________________          __________
Signature, Chief Executive Officer          Date                    Signature, Academic Senate President          Date
Cerro Coso Planning Matrix for Section B  -  Program Components

Please state your college’s Long-Term Goals (5 yrs.) for Section B (Program Components) and develop a related Action Plan for the next year (1 yr.)  Include planned actions that require new funds and those that will not rely on new funds; also, reference the related effective practice(s), identify targeted completion dates, and identify persons responsible for each activity.  

Long-Term Goals (5 yrs.) for Section B:
1. Augment advising and learning support services to minimum levels
2. Develop a plan to implement an online basic skills program, Fall 2009
3. Complete a basic skills program review
4. Data Collection. Data Collection. Data Collection. Data Collection.
5. Implement a comprehensive online basic skills program and establish a high degree of consistency in the quality of learning and learning support services at all sites, including online.
6. Begin a noncredit program integrated into the philosophy and objectives of the college’s developmental program
7. Begin offering noncredit courses online with the same rigor, effectiveness, and support as online credit courses


	Action Plan for Section B
Academic Year     2008-2009
	District:  Kern Community College District	
College:  Cerro Coso Community College	




	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	Section B
Program Components
	Identify training needs for counseling staff in the area of developmental education and conduct the first of an ongoing series of trainings 
	B.3.3 Counseling staff are specifically trained to address the academic, social, and emotional needs of developmental education students
	February 28, 2009
	Lead Counseling Faculty

	
	Design expanded pre-enrollment activities for developmental education students both onsite and online (pilot Fall 2009)
	B.1.4  Expanded pre-enrollment activities exist for students placed into developmental education courses
	May 15, 2009
	Lead Counseling Faculty

	
	Design proactive and preventative monitoring and advising process specific to developmental education students both onsite and online (pilot onsite Spring 2009, online Fall 2009)
	B.3.1 A proactive counseling/advising structure that includes intensive monitoring and advising serves students placed into developmental education courses
	May 15, 2009
	Lead Counseling Faculty

	
	Research/receive training in best practices regarding integrating counseling and instruction both onsite and online (pilot Fall 2009)
	B.3.2 Counseling and instruction are integrated into the developmental education program
	May 15, 2009
	Lead Counseling Faculty 
Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Complete a basic skills program review
	B.2.2 Formative program evaluation activities occur on a regular basis
B.2.3 Summative program evaluation activities occur on a regular basis
B.2.4 Multiple indices exist to evaluate the efficacy of developmental education courses and programs
B.2.5 Data obtained from course/program evaluation are disseminated and used for future planning and continuous improvement
	May 15, 2009
	Basic Skills Initiative Committee

	
	Update course outlines of record for all basic skills courses in reading, writing, math, counseling, personal development, and interdisciplinary studies and with course content and student learning outcomes shaped by definition of “successful developmental education”
	B.2.1 Developmental education course content and entry/exit skills are regularly reviewed and revised as needed
	May 15, 2009
	Communications Department
Math Department
Counseling Department
Humanities Department
Social Sciences Department

	
	Identify non-course related student learning outcomes in the developmental education program in the areas of advising, counseling, and learning support services and create a data plan to gather information on these outcomes.
	B.2.4 Multiple indices exist to evaluate the efficacy of developmental education courses and programs
B.2.5 Data obtained from course/program evaluation are disseminated and used for future planning and continuous improvement
	May 15, 2009
	LAC Director
Director of Counseling



____________________________          __________     ________________________________          __________
Signature, Chief Executive Officer          Date                    Signature, Academic Senate President          Date

Cerro Coso Planning Matrix for Section C  -  Faculty and Staff Development

Please state your college’s Long-Term Goals (5 yrs.) for Section C (Faculty and Staff Development) and develop a related Action Plan for the next year (1 yr.)  Include planned actions that require new funds and those that will not rely on new funds; also, reference the related effective practice(s), identify targeted completion dates, and identify persons responsible for each activity.  

Long-Term Goals (5 yrs.) for Section C:
1. Define and begin implementing short- and long-term professional development needs
2. Data Collection. Data Collection. Data Collection. Data Collection.
3. Address ongoing professional development needs

	Action Plan for Section C
Academic Year     2008-2009
	District:  Kern Community College District	
College:  Cerro Coso Community College	




	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	Section C
Faculty and Staff Development
	Design a process by which developmental faculty and staff can be the prime movers of their own professional development needs
	C.2.1 Developmental education faculty are involved in the design, planning, and implementation of staff development activities related to developmental education
	December 15, 2008
	Basic Skills Initiative Committee

	
	Identify and prioritize short-term professional development needs in the areas of instruction, counseling, and learning support services related to the  mission, philosophies, and goals of developmental education departments and programs
	C.3.1 Developmental education staff development activities are clearly linked to department, program, and/or institutional goals.
	January 30, 2009
	Basic Skills Initiative Committee

	
	Conduct the first of a series of comprehensive and ongoing planned professional development opportunities
	C.3.2 Developmental education staff development activities are not based around “one-shot” workshops; rather, staff development activities are comprehensive and ongoing
	February 28, 2009
	Vice President, Academic Affairs
Vice President, Student Services

	
	Identify and prioritize long-term professional development needs in the areas of instruction, counseling, and learning support services related to the  mission, philosophies, and goals of developmental education departments and programs
	C.3.1 Developmental education staff development activities are clearly linked to department, program, and/or institutional goals.
	May 15, 2009
	Basic Skills Initiative Committee

	
	Establish a process for regularly evaluating the staff development program, collecting data, and  looping the data back to make improvements
	C.2.4 The staff development program for developmental educators is regularly evaluated by participants, and data collected are used for continuous improvement
	May 15, 2009
	Basic Skills Initiative Committee



____________________________          __________     ________________________________          __________
Signature, Chief Executive Officer          Date                    Signature, Academic Senate President          Date

Planning Matrix for Section D  -  Instructional Practices

Please state your college’s Long-Term Goals (5 yrs.) for Section D (Instructional Practices) and develop a related Action Plan for the next year (1 yr.)  Include planned actions that require new funds and those that will not rely on new funds; also, reference the related effective practice(s), identify targeted completion dates, and identify persons responsible for each activity.  

Long-Term Goals (5 yrs.) for Section D:
1. Augment advising and learning support services to minimum levels
2. Identify and recommend a set of best practices for basic skills instruction
3. Develop a plan to implement an online basic skills program, Fall 2009
4. Data Collection. Data Collection. Data Collection. Data Collection.
5. Implement a comprehensive online basic skills program and establish a high degree of consistency in the quality of learning and learning support services at all sites, including online.
6. Begin a noncredit program integrated into the philosophy and objectives of the college’s developmental program
7. Begin offering noncredit courses online with the same rigor, effectiveness, and support as online credit courses

	Action Plan for Section D
Academic Year     2008-2009
	District:  Kern Community College District	
College:  Cerro Coso Community College	




	Section
	Planned Action
	Effective Practice and Strategy
	Target Date for Completion
	Responsible Person(s)/
Department(s)

	Section D
Instructional Practices
	Increase supplemental instruction in basic writing and math courses from two courses to five (Fall 2008) and nine (Spring 2009), implement best practices based on attendance at SI Workshop at UM-KC in May, and create a process for advertising and scheduling SI sessions in advance for advising purposes
	D.10.3 Various learning support services provide active learning experiences
	August 25, 2008
	Lead Communications Faculty
Lead Mathematics Faculty
Vice President, Academic Affairs

	
	Determine an institutional philosophy regarding self-directed learning in developmental courses, including those online
	D.1.1 Developmental education focuses on self-directed learning, with students engaged in actively assessing and monitoring their own motivation and learning.

	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding problem solving/critical thinking in developmental courses, including those online 
	D.1.2 Problem-solving and critical-thinking skills are integrated into developmental education curriculum.

	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding required labs in developmental courses, including those online
	D.2.1 Developmental courses/programs implement effective curricula and practices for English
D.2.2 Developmental courses/programs implement effective curricula and practices for mathematics
D.2.3 Developmental courses/programs implement effective curricula for ESL
D.2.4 Developmental courses/programs implement effective curricula for development of study skills
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding strategies for addressing the social and emotional development of students in developmental courses, including those online
	D.3.1 In classroom teaching/learning, attention is paid to students’ attitudes and emotions
D.3.3 Timely interventions occur with students to address emotional, social, or non-academic obstacles that arise, and to prevent student attrition resulting from such circumstances
D.3.4 Formal mechanisms in developmental courses and programs enhance student motivation and engagement to promote learning
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding adoption of Culturally Responsive Teaching or other strategy for effectively engaging a student’s ethnic, socioeconomic, or academic background in developmental courses, including those online
	D.4.1 Instructional content and pedagogy capitalize on perspectives and life experiences of students from diverse backgrounds
D.4.2 Developmental instruction communicates high expectations, engages students in critical dialogue regarding cultural conflicts, and establishes compatible sociocultural contexts for group learning
D.4.3 Developmental instruction reflects cultural sensitivity and culturally mediated instruction
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding a high degree of structure in developmental courses, including those online
	D.5.3 Individual courses engage students in highly structured learning experiences designed to progressively build their skills and knowledge
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding a variety of instructional approaches used consciously and effectively in developmental courses, including those online
	D.6.1 Instructors in developmental education courses assess, employ, and incorporate a variety of active learning strategies
D.6.2 Developmental education promotes individualized student learning, focusing on learner-centeredness rather than teacher-centeredness
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding frequent and early feedback in developmental courses, including those online
	D.9.1 Mechanisms exist to frequently and consistently provide course performance feedback to students
	December 15, 2008

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Determine an institutional philosophy regarding supplemental instruction  in developmental courses, including those online
	D.10.3 Various learning support services provide active learning experiences
	December 15, 2008

	Pedagogy subcommittee recommending to the Basic Skills Initiative Committee

	
	Update course outlines of record for all basic skills courses in reading, writing, math, counseling, personal development, and interdisciplinary studies and with course content and student learning outcomes shaped by definition of “successful developmental education”
	D.7.1 Developmental education course entry/exit standards are regularly reviewed and revised as needed 
	May 15, 2009
	Communications Department
Math Department
Counseling Department
Humanities Department
Social Sciences Department

	
	Create formal processes for facilitating and promoting the exchange of effective instructional strategies among faculty within developmental disciplines, across developmental disciplines, and between developmental disciplines and the general education program at large.
	D.8.1 Formal process exist that facilitate and promote the exchange of effective instructional strategies among faculty across disciplines
D.8.2 Formal process exist that facilitate and promote the exchange of effective instructional strategies among faculty across disciplines
D.8.3 Formal processes exist  that facilitate and promote the exchange of effective instructional strategies between faculty in general and developmental education programs
	May 15, 2009

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee

	
	Revise guidelines and processes for formal tutor referral in developmental courses, including those online
	D.10 A formal referral system exists between academic and student support services
	May 15, 2009

	Pedagogy subcommittee recommending to Basic Skills Initiative Committee



____________________________          __________     ________________________________          __________
Signature, Chief Executive Officer          Date                    Signature, Academic Senate President          Date


Cerro Coso College Student Equity Plan Summary 2005

In 2005 all California Community Colleges were required to submit updated Student Equity Plans first adopted by the Board of Governors in 1992.  The plans were created to ensure that each college reflects the ethnic diversity of the area it serves and outline strategies to increase success rates for underserved populations.  

The five categories are addressed are, Access, Course Completion, Basic Skills and ESL, Degree and Certificate Completion, and Transfer.  This summary only reflects information obtained from Objective #3 Basic Skills and ESL.

Objective #3 ESL and Basic Skills Completion measures the “ratio of the number of students by population group who complete a degree-applicable course after having completed the final ESL or basic skills course to the number of those students who complete such a final course.”

Data Provided

	Ethnicity
	
	Asian/Pacific Islander
	Filipino
	African American
	Native American
	Hispanic
	White

	Basic Skills Course Completion Rates
	
	57.69%
	37.5%
	43.9%
	39.13%
	56.74%
	55.15%


These values represent the percentage of students in each ethnic group that successfully completed a Basic Skills English or Math course.
Goals

	Increase the percentage of students that succeed at the next course level

	Identify why students do not proceed to the next level


Activities

	A. Improve baseline data, reporting, collection, analysis (pilot study, computer programs, tracking, etc.)

	N. Conduct a needs assessment to determine if course offerings are adequate; ID barriers







Reference Table of Identified Activities for All Colleges

	A. Improve baseline data, reporting, collection, analysis (pilot study, computer programs, tracking, etc.)
	N. Conduct a needs assessment to determine if course offerings are adequate; ID barriers

	B. Training/advertising on college resources
	O. Develop/revise additional curriculum

	C. Faculty to develop support mechanisms early in BS (early alert systems)
	P. Enhance/advertise/change tutoring services, availability, learning/language labs

	D. Develop/enhance a follow up system ensuring next level success
	Q. Add staff position to underrepresented student program

	E. Broaden BS classes/workshops (Sat, evenings, Flex, size etc.)
	R. Expand/enhance study groups

	F. Increase/improve faculty & staff diversity
	S. Establish/support student support services for BS/ESL (mentoring, one on one, Learning Communities, etc.)

	G. Intercultural underrepresented populations communications training
	T. Improve/create bilingual resources

	H. Collaborate/enhance distance-learning opportunities
	U. Target/identify specific underrepresented students and provide them with counseling, intervention, resources, etc.

	I. Develop/expand program to link other academic classes
	V. Seek funding for BS/ESL specific activities

	J. Research course success strategies at home and in CA
	W. Increase/expand organizational capacity to address BS/ESL student needs

	K. Develop/change/enhance orientation session and prep
	X. Provide better link and communication to adjunct faculty

	L. Visit high schools/events to present info on College and BS/ESL classes
	Y. Create or enhance a college-wide support system for academic improvement

	M. Revise/expand/change assessment process/application/procedure
	Z. Provide office hours for part-time BS instructors

	AA. Create a speaker series, recruiting successful leaders from community



Appendix 7
Skyline Basic Skills Research Agenda

















         Skyline College Success by Ethnicity in Basic Skills Math 
Skyline College Success by Ethnicity in English\ESL


Appendix 8
Resources for Chapter 2

Academic Senate for California Community Colleges (ASCCC) (2007) Agents of change: Examining the role of student learning outcomes and assessment in California community colleges. Retrieved January 13, 2009, from http://www.asccc. org/Publications/Papers/Downloads/PDFs/Agents_of_Change.pdf

Academic Senate for California Community Colleges (ASCCC). (2000). The state of basic skills instruction in California community colleges. Retrieved March 23, 2008, from Error! Hyperlink reference not valid..  

Academic Senate for California Community Colleges (ASCCC). (2003) Survey of effective practices in basic skills. Retrieved March 23, 2008, at http://www.asccc.org/Publications/Ppr.asp.

Academic Senate for California Community Colleges [ASCCC]. (Fall 2004). Issues in Basic Skills Assessment and Placement in the California Community Colleges. Sacramento, CA: ASCCC. Retrieved March 23, 2008, at http://www.asccc.org/Publications/Ppr.asp

Bauman, G. L. (2005). Promoting organizational learning in higher education to achieve equity in educational outcomes. In Kezar, A. (Ed.). (2005). Organizational learning in higher education. New Directions for Higher Education (No. 131, pp. 23-36). (0-7879-8265-2) San Francisco: Jossey Bass. 

Bensimon, E. M. (2005). Closing the achievement gap in higher education: An organizational learning perspective. In Kezar, A. (Ed.). (2005). Organizational learning in higher education. New Directions for Higher Education (No. 131, pp. 99-112). (0-7879-8265-2) San Francisco: Jossey Bass. 

California Board of Governors (BOG), Report on the system’s current programs in English as a second language (ESL) and basic skills. Board of Governors of the California Community Colleges, Academic Affairs Division of the System Office, January 2008. Retrieved January 13, 2009, from http://www.cccco.edu/Portals/4/Executive/Board/2008_agendas/january/7-1_Basic%20skills%20report%2012-19-07%20(3).pdf. 

Center for Student Success. (2007). Basic Skills as a Foundation for Success in California Community Colleges. Sacramento, CA: California Community Colleges Chancellor's Office. Retrieved January 12, 2009, from http://www.cccbsi. org/Websites/basicskills/Images/Lit_Review_Student_Success.pdf

California Community College Chancellor’s Office. (2008). Focus on Results: Accountability Reporting for the Community Colleges. Retrieved from http://www.cccco.edu/Portals/4/TRIS/research/ARCC/arcc_2008_final.pdf

Huber, G. (1991). Organizational learning: The contributing processes and the literature. Organizational Science. 2(2), 88-115. 

Hutchings, P and Shulman, L. S. (2007). Perspectives. Learning about Student Learning from Community Colleges. The Carnegie Foundation for the Advancement of Teaching retrieved February 16, 2008 at Error! Hyperlink reference not valid. 

Kezar, A. (Ed.). (2005). Organizational learning in higher education. New Directions for Higher Education (No. 131). (0-7879-8265-2) San Francisco: Jossey Bass. 

Lieberman, D. (2005). Beyond faculty development: How centers of teaching and learning can be laboratories for learning. In Kezar, A. (Ed.). (2005). Organizational learning in higher education. New Directions for Higher Education (No. 131, pp. 87-98). (0-7879-8265-2) San Francisco: Jossey Bass.

Milam, J. (2005). Organizational learning through knowledge workers and infomediaries. In Kezar, A. (Ed.). (2005). Organizational learning in higher education. New Directions for Higher Education (No. 131, pp.61-74). (0-7879-8265-2) San Francisco: Jossey Bass.

Pacheco, R. (2008). Research capacity at small and rural colleges: A modest proposal. RP Perspectives, (March/April). Retrieved January 15, 2009, from http://rpgroup.org/publications/newsletter.html.

Other resources:

Basic Skills Initiative webpage http://www.cccbsi.org  

Basic Skills Initiative Survey of Practices. Survey submission link is http://bsi.cccco.edu/ 
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